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Abstract: This study uses quantitative 

research with a quasi-experiment. It aims 

to determine the effect of using the 

Contextual Teaching and Learning (CTL) 

approach on students' creative thinking 

skills. The design used was a post-test-

only control group design. This research 

was conducted in class IV UPT SPF SD 

Inpres Tamamaung III Makassar City, 

Even Semester, 2022/2023 Academic 

Year. The population in this study were all 

students of SD Inpres Tamamaung III 

Makassar City. The sampling technique in 

this study used the Simple Random 

Sampling technique. The sample in this 

study in the experimental class was Class 

IVA, which amounted to 25 students, and 

the control class was class IVB, which 

amounted to 25 students. The research 

instruments were observation sheets, 

questionnaires, and learning outcomes 

tests. Data analysis techniques using 

descriptive statistics and inferential 

statistics. 1) The Contextual Teaching 

Learning (CTL) approach affects the 

creative thinking ability of fourth-grade 

students of SD Inpres Tamamaung III 

Makassar City. 

 

Keywords: CTL approach; Creative 

thinking skills in social studies learning. 

 

INTRODUCTION 

Education has an essential position 

in preparing the next generation of the 

nation to be able to face the times. In 

Indonesian Law No. 20 of 2003, in article 

1, paragraph 3, it is stated that the purpose 

of national education is to develop the 

potential of students to become human 

beings who are faithful and devoted to 

God Almighty, have noble character, are 

healthy, knowledgeable, capable, creative, 

independent, and become democratic and 

responsible citizens. To achieve these 

national education goals, each education 

unit must organize a quality learning 

process to achieve educational goals 

(Sisdiknas, 2003). 

Human resources must be 

developed to achieve educational goals 

and improve educational quality. Related 

to developing the quality of education, it is 

inseparable from the learning process. So, 

teachers must be able to become 

facilitators and motivators to create a 

conducive and effective learning process 

(Fitriyah & Wardani, 2022). So the teacher 

is obliged to carry out the learning process 

in the classroom, and the teacher has 

various learning components, including 

being able to choose the right learning 

approach for each material in the 

curriculum, creating exciting learning 

activities that will have an impact on 

learning outcomes, including, in this case, 

the subject matter. Social Science 

(Ningsih, Mayasari, & Ruswandi, 2022). 

Social studies is one of the subjects 

that aims to equip students to develop 

cognitive aspects in addition to affective 

and psychomotor aspects. In its 
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development, it contains much memorized 

social material, so the knowledge and 

information students receive is limited to 

rote knowledge (Basuki, 2014). The nature 

of social studies lessons influences the 

learning process that masters the 

expository approach, especially teachers 

using lecture, assignment and question-

and-answer methods. In the learning 

process, students still need to be more 

actively involved or even passive and 

maximize the results, activities and higher-

order thinking skills (Desi&Wulandari 

2014; Pratama, Sopandi& Hidayah 2020). 

Higher-order thinking skills are also 

crucial in mental circuits and changes in 

student thinking so that the learning 

process can be successful (Bakri, 

Wulandari, & Muliyati, 2020; Dini, 2018). 

The high-level thinking ability used in 

solving problems is the creative thinking 

ability. 

From the explanation above, 

teachers are required to be more creative in 

delivering subject matter by using 

approaches and learning models that are 

active, creative, effective, innovative, and 

fun. (Ngalimun, 2016). So that students 

can understand the material presented in 

the learning process. In this regard, Bloom 

in (Mardhiyah, 2021) presents three 

taxonomies called the learning domain: the 

cognitive domain, the affective domain, 

and the psychomotor domain. 

Students should be given many 

opportunities to construct knowledge and 

experience. Students must grapple with 

ideas, discuss, and ultimately be able to 

create concepts of understanding. Creative 

thinking is high-level thinking that can be 

learned and used to solve everyday 

problems. This follows (Akib & Muhsin 

2019) that the creative thinking process is 

high-level thinking used to capture 

situations, make evaluations, and consider 

the consequences of the chosen solution. 

If all the information that students 

learn is conveyed through teacher lectures 

in front of the class, it will undoubtedly be 

difficult for students to develop a creative 

attitude in themselves(Kompri, 2015). One 

of the learning tips that teachers can use in 

optimizing the development of student 

creativity in learning is to increase efforts 

to extract ideas from students through 

discussion and question-and-answer 

activities to train students' courage in 

releasing more ideas, ideas or student 

understanding of a concept or material. 

Discussion and question-and-answer 

activities will be significant if carried out 

with material and design approaches or 

learning models that can increase students' 

creative thinking based on students' real 

lives and experiences. (Pratiwi, 2012). 

The results of the education and 

learning process based on the CTL 

approach will ultimately lead to the 

community environment. Contextual 

learning from the term CTL (Contextual 

Teaching and Learning). The results of the 

education and learning process based on 

the CTL approach will ultimately lead to 

the community environment. Contextual 

learning from the term CTL (Contextual 

Teaching and Learning). The word 

contextual comes from context, which 

means “relationship, context, atmosphere, 

or circumstances". Thus, context relates to 

the atmosphere (context) (Riyanto, 2014). 

So Contextual Teaching and Learning 

(CTL) is expressed as learning related to a 

particular atmosphere. The Contextual 

Teaching and Learning (CTL) approach is 

a learning strategy that links learning 

materials naturally with the natural world 
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so that students can connect and apply the 

competencies of learning outcomes in 

everyday life so that students will feel the 

importance of learning and can make 

meaning of what they learn (Sudarmin, 

2023). 

Contextual Teaching and 

Learning (CTL) is a learning strategy that 

is expected in the learning process. 

Students will participate to find the 

material learned that relates it to real-life 

situations to encourage students to apply it 

in their lives. (Khotimah, 2017). 

The CTL (Contextual Teaching 

And Learning) approach links each 

learning material or topic to real life 

(Rahmawati, 2018). There are several 

ways to relate this; apart from how the 

material studied is directly related to real 

situations, it can also be done by using 

examples, learning resources, media and 

others related to the real world. 

The contextual approach is a 

learning approach that facilitates student 

learning activities to seek, process, and 

find concrete learning experiences (related 

to real life) through activities of trying to 

do and experience it yourself (learning by 

doing). 

The benefits of successful learning 

will be felt when what is obtained from 

learning can be applied in life. For this 

reason, it is expected that the contextual 

learning approach can improve students' 

creative thinking skills, learning outcomes 

and activities. According to (Khotimah, 

2017), contextual learning is real-world 

learning, prioritizing real experiences, 

higher order thinking, student-centered, 

active, critical and creative students, 

meaningful knowledge in life, close to real 

life, behavioral changes occur, knowledge 

is given meaning, and activities are not 

teaching but learning. In addition, another 

advantage is that activities are more 

educational, not teaching, such as 

formation and problem-solving. Students 

and learning outcomes are measured using 

various measuring tools, not simply 

examinations. As a result, it can assist 

teachers in the present learning process 

while considering the student's 

environment. 

Based on the background of the 

above problems, researchers are interested 

in conducting research with the aim of this 

study to determine the Contextual 

Teaching and Learning (CTL) approach to 

student learning outcomes in social studies 

subjects in class IV elementary school. 

 

METHOD 

This type of research is quantitative 

research with experimental methods. The 

experiment was intended to determine 

whether the Contextual Teaching and 

Learning (CTL) approach affected 

students' creative thinking skills, activities 

and learning outcomes. The experimental 

research design used was quasi-

experimental, a non-equivalent control 

group design. This study involved two 

classes: one experimental class and one 

control class. The experimental class was 

given treatment in the form of Contextual 

Teaching and Learning (CTL) learning 

approach, and the control class was given 

teaching using conventional learning. 

 

Research Participants 

The sample selection in this study 

was carried out using simple random 

sampling (Sukmawati & Salmia, 2023). 

Random sampling is simple because taking 

sample members from the population is 

done randomly without regard to the strata 
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in that population. This method is used 

when population members are considered 

homogeneous (Sugiyono, 2013). The 

random sampling technique is used to 

determine the experimental and control 

classes by drawing lots so that the 

experimental class has 25 students and the 

control class has 25 students. 

 

Data collection 

The type of data used in this study 

is quantitative data obtained from learning 

outcomes data obtained from learning 

outcomes tests and student creative 

thinking questionnaires. The data 

collection technique in this study was to 

use a questionnaire. 

 

Data analysis 

The data analysis used is 

descriptive analysis and inferential 

statistical analysis. Inferential statistics are 

statistical techniques used to analyze 

sample data and apply the results to the 

population. This statistical technique is 

intended to test the hypothesis. Before 

testing the research hypothesis, a data 

prerequisite test is carried out, which 

includes a normality test and a data 

homogeneity test. 

 

RESULTS 

In this section, the Post-Test results 

of students in each class will be analyzed, 

namely the experimental class of 25 

students with the Contextual Teaching and 

Learning approach and the control class of 

25 students with the conventional model. 

Based on the Post-Test results, it was 

found that the highest and lowest scores of 

the experimental class were 97 and 39, 

respectively, with an average of 75.57. The 

experimental class has a class range of 58 

and many classes of 6 with an interval of 

10. The following are the post-test values 

for the experimental class. 

Table1. 1 

Interval of Post-Test Score for 

Experimental Class Students 

Student score Frequency 

39 - 48 2 

49 - 58 1 

59 - 68 2 

69 - 78 12 

79 - 88 8 

89 - 98 4 

 

Meanwhile, the control class scores 

were 92 and 42, respectively, with a mean 

of 65.28. The control class has a range of 

50 and many classes of 6, with an interval 

of 9. The following are the post-test scores 

in the control class. 

Table 2. 

Post-Test Score Interval for Control 

Class Students 
Student score Frequency 

42 - 50 8 

51 - 59 2 

60 - 68 6 

69 - 77 5 

78 - 86 4 

87 - 95 3 

 

A more complete explanation 

appears in table 3 below: 

Table 3.  

Post-Test Result Data 
Information Experimental 

Class 

Control 

Class 

Maximum Score 97 92 

Minimum Score 39 42 

Average 75,57 65,28 

Standard Deviation 12,92 15,63 

Normality test -0,78 0,29 

Homogeneity Test 1,46 

T-test 2,7661 

 

Based on the table data above, it was 

found that the experimental class had a 

higher average than the control class. 
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(a) Normality test 

In this study, the data normality 

test was carried out using the curve slope 

test. The normality test aims to determine 

whether the data obtained from the 

research is normally distributed or not. The 

data results of the mean (�̅�), mode (𝑀𝑜), 

and standard deviation (𝑠) between the 

experimental and control classes can be 

seen in the table below: 

 
Table 4.  

Data Normality 
Normality 

Test 

Class  

Experimental 

Control  

Class 

𝑥̅ 75,57 65,28 

𝑀𝑜 85,6 60,81 

𝑠 12,92 15,63 

𝐾𝑚 -0,78 0,29 

:Curve Slope. 

 

Data is considered normally 

distributed if the slope value is -1 <𝐾𝑚< 1. 

Based on the data analysis above, the 

value for the experimental class was -0.78, 

and the control class was 0.29. These 

values lie between -1 and 1. It can be 

concluded that the data for both classes are 

typically distributed. The complete 

calculation can be seen in appendices 39 

and 40. 

(b) Homogeneity Test 

In addition to having a normal 

distribution, the data must come from a 

homogeneous population. Therefore, it is 

necessary to conduct a homogeneity test. 

This study conducted the data 

homogeneity test with the F test. Based on 

the above calculations, Fcount = 1.46 and 

Ftable = 1.89 were obtained. Thus, H0 is 

accepted because Fcount < Ftable, which 

is 1.46 < 1.89. So this means that the 

experimental and control classes' post-test 

results are homogeneous. 

Table 5.  

Normality and Homogeneity Test Results Normality and Homogeneity Test Results 

Class Variance 𝐾𝑚 Range Normality test 𝐹𝐻i𝑡 
𝐹 

𝑇𝑎𝑏𝑙e 

Homogeneity 

Test 

Experimental 167 -0,78 -1 

<𝐾𝑚 

<1 

Normal 

Distribution 

 

1,46 

 

1,89 

 

Homogeneous 
Control 244,29 0,29 

(c) Hypothesis testing 

After knowing that the data is 

typically distributed and homogeneous, the 

next step is to test the hypothesis. To prove 

the hypothesis that has been formulated 

and to obtain conclusions, the test data will 

be analyzed using the t-test. The 

calculation results show that the 

experimental and control classes' critical 

thinking ability data are typically 

distributed and homogeneous. Hypothesis 

testing using the t-test can be seen in the 

following table: 

 

 

 

 

Table 6. 

Hypothesis Test Results 

𝑡ℎi𝑡𝑢𝑛𝑔 (𝑎=5%) Information 

2,7661 2,0040 𝑡ℎ𝑖𝑡𝑢𝑛𝑔>𝑡𝑡𝑎𝑏le 

 

From the research results, the 

experimental class average was obtained 

as 𝑥 ̅ ̅ ̅1̅̅ = 75.57 and the control class average 

was 𝑥 ̅ ̅ ̅2̅̅ = 65.28 with 𝑛1 = 29 and 𝑛2 = 28 

and the combined standard deviation 𝑆g𝑎𝑏 

= 14.31 𝑡count = 2.7661, with 𝛼 = 5% and 

𝑑𝑘 = (29 + 28) - 2 = 55, we get 𝑡𝑡𝑎𝑏le = 

2.0040. The testing criteria for 𝐻𝑜 is 

rejected and accepted if 𝑡count is greater 

than 𝑡𝑡𝑎𝑏𝑒𝑙 (𝑡count > 𝑡𝑡able). Because 𝑡count > 

𝑡𝑡𝑎𝑏𝑙e, namely 2.7661 > 2.0040. Thus, 

testing the hypothesis 𝐻𝑜 is rejected and 
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𝐻𝑎 is accepted, which means it can be 

concluded that there is an effect of the 

Contextual Teaching and Learning (CTL) 

approach on the creative thinking skills of 

fourth-grade students of SD Inpres 

Tamamaung III Makassar City. 

 

DISCUSSION 

This experimental research is about 

whether or not there is an effect of 

treatment after applying the CTL 

approach. Researchers conducted a post-

test to determine whether there was an 

influence on the creative thinking skills of 

students who had been given treatment. 

After testing the hypothesis with 

the t-test calculation, which resulted in 

tcount = 2.7661 and 𝑡𝑡𝑎𝑏le = 2.0040 with 

a significance level of 𝛼 = 5%, then 

obtained tcount>𝑡𝑡𝑎𝑏le. So the conclusion 

is that H0 is rejected and H𝑎 is accepted, 

which means that the CTL approach 

affects creative thinking skills, activities, 

and social studies learning outcomes of 

fourth-grade students of SD Inpres 

Tamamaung III Makassar City. 

This can also be seen from the 

average experimental class, more 

significant than the control class; the 

average experimental class is 75.57, and 

the average control class is 65.28. The 

post-test results were attended by 25 

experimental and 25 control class students. 

Then, the average achievement of creative 

thinking ability indicators in the final test 

(post-test) of the experimental and control 

classes can be calculated. 

Activity is a change in a person's 

energy characterized by the emergence of 

encouragement and effective reactions to 

achieve goals (Soemanto, 1990). Changes 

in student behavior indicate this after 

receiving learning by using the CTL 

learning approach. 

Behavioral changes experienced by 

students include students becoming more 

focused and enthusiastic in paying 

attention to the learning material 

presented. This makes the material 

presented more meaningful to students 

because students get an accurate picture of 

the subject matter so that it is not just 

verbalism in its delivery; this is 

accomplished by employing terms 

associated with student life. 

With this accurate picture, students 

will better understand the learning 

material, so they will be more eager to 

learn the material further because they find 

it exciting and easy to understand. 

The CTL approach to learning is 

new for students because previously, 

learning was done only by the lecture 

method. With something new, experienced 

students try to understand and pay more 

attention to learning. This can be seen 

when students are allowed to ask 

questions; many of the students participate 

in asking questions about the learning 

material delivered by the teacher. 

Likewise, when students are given tasks 

and problems, many try to answer 

questions and do the tasks independently. 

Independence in answering questions and 

doing assignments are some of the 

characteristics of students whose activity 

increases in learning. Independence will 

also encourage students to compete to 

master the learning material using the CTL 

learning approach. They compete to be the 

best by trying to answer questions and do 

the tasks given, as seen when at the next 

meeting at the beginning of learning, 

students were given questions, so many 

students were able to answer questions 
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correctly. The courage of students in 

answering these questions is a form of 

self-actualization and competency 

development, which is the impact of 

increasing student activity through 

presentations. Psychologically, this 

indicates that student activity has increased 

in learning by using the presentation 

approach. 

The results of this study are also in 

accordance with previous research 

conducted by (Ulinnuha, 2021). The 

results of data analysis can be concluded 

that the CTL (Contextual Teaching and 

Learning) approach has a significant effect 

on the learning activities of class VIII 

students at MTs Al Ma'arif 1 Tirtomoyo 

Wonogiri for the 2020/2021 academic year 

with a significance value <0.05. 

Learning outcomes are the results 

of an assessment after a person has carried 

out a learning activity and are expressed in 

numbers and symbols. Learning outcomes 

are also the same as learning 

achievements, which are indicators of the 

success of the teaching and learning 

process. According to (Sudjana, 2016), 

learning outcomes are abilities, skills and 

attitudes in doing and completing 

something after a learning experience. 

Students who have strong activity have 

much energy to carry out learning 

activities because activity can be said to be 

a driving force within students that creates 

a feeling of pleasure in learning so that 

students' desires, such as getting learning 

outcomes and mastering these 

competencies, can be adequately achieved. 

Good learning outcomes can be 

achieved with effective and efficient 

learning quality. For a learning process to 

run effectively and efficiently, several 

essential elements will increase student 

learning activities and interests, namely 

approaches, models, techniques, strategies, 

methods, and so on. 

The increase in student activity in 

learning will certainly positively impact 

student learning outcomes, increasing 

learning because students can master 

learning materials better. As stated by 

(Sardiman, 2011), learning outcomes will 

be optimal if appropriate activity exists. 

In line with that, research 

conducted by Khotimah (2016) shows that 

student activity in learning has also 

increased. In cycle I, student activity 

reached 76.25%, and in cycle II, student 

activity reached 86.36%. Student learning 

outcomes in cycle I reached 72.5%, and in 

cycle II, they increased to 87.5%. The 

conclusion drawn from this research is that 

applying the Contextual Teaching and 

Learning (CTL) learning model can 

improve student learning outcomes in 

science subjects with the theme of the 

environment in class I SDN Manukan 

Kulon II / 499 Surabaya. 

In this study, the Contextual 

Teaching Learning (CTL) approach affects 

the social studies learning outcomes of 

fourth-grade students of SD Inpres 

Tamamaung III Makassar City. 

 

CONCLUSIONS 

Based on the results of research on 

the effect of the CTL approach on the 

creative thinking skills of fourth-grade 

students, it can be concluded that the CTL 

approach affects the creative thinking 

skills of fourth-grade students. This is 

based on the calculation of the Manova 

test for activity and learning outcomes 

obtained by a Sig. Value of 0.000. Because 

of the value of Sig. 0.000 <0.05, then 𝐻𝑜 

is rejected, and 𝐻𝑎 is accepted. Based on 

this, it can be concluded that the CTL 
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approach significantly affects the creative 

thinking of grade IV students. Elementary 

school teachers should pay attention to the 

characteristics of each child's learning 

style so that in different ways and abilities, 

each child can remain integrated into one 

learning through an effective and efficient 

learning approach, one of which is the 

CTL learning approach. 

 

REFERENCES 

Akib, E., & Muhsin, M. A. (2019). 

Penilaian Pembelajaran Abad 21 

(Mujiarto, S. J., Sukono, & R. R., 

Ed.). Fakultas Keguruan dan Ilmu 

Pendidikan, Universitas 
Muhammadiyah, Makassar, 

Indonesia: Lembaga Penerbitan 

Fisika. 

https://doi.org/10.1088/1742-

6596/1179/1/012065 

Bakri, F., Wulandari, S., & Muliyati, D. 

(2020). Lembar kerja siswa dengan 

media augmented reality: 

Perancah keterampilan berpikir 

tingkat tinggi siswa SMA pada 

materi gerak lurus berubah 

beraturan. 1521(2). Departemen 

Pendidikan Fisika, Universitas 

Negeri Jakarta, Jl. Rawamangun 

Muka No. 1, Jakarta, 13220, 

Indonesia: Lembaga Penerbitan 

Fisika. 

https://doi.org/10.1088/1742-

6596/1521/2/022040 

Basuki, I. dan H. (2014). Asesmen 

Pembelajaran (P. R. Resdakarya, 

Ed.). Bandung. 

Desi F.W., Wulandari, A. S. (2014). 

Strategi Pembelajaran Fisika untuk 

Melatih Keterampilan Berpikir 

Kritis dan Berpikir Kreatif. Jurnal 

Ilmiah dan Penelitian, Volume 

3(Edisi 11), 2976-2981. 

Dinni, H. N. (2018). HOTS (High Order 

Thinking Skills) dan Kaitannya 

dengan Kemampuan Literasi 

Matematika IEA. (2016). Hasil 

Internasional TIMMS 2015 dalam 

bidang Matematika. 

Eka Pratiwi, dkk. (2012). Pengembangan 

Perangkat Pembelajaran 

Berorientasi Model Pembelajaran 

Kooperatif Tipe Think Pair Share 

Dipadukan dengan Mind Mapping 

untuk siswa SMP". " Jurnal 

Bionature, Vol 13, No. 

Fitriyah, C. Z., & Wardani, R. P. (2022). 

Paradigma Kurikulum Merdeka 

Bagi Guru Sekolah Dasar. 

Scholaria: Jurnal Pendidikan dan 

Kebudayaan, 12(3), 236-243. 

https://doi.org/10.24246/j.js.2022.v

12.i3.p236-243 

Khotimah. (2017). Penerapan Model 

Pembelajaran Contextual Teaching 

And Learning (CTL) untuk 

Meningkatkan Hasil Belajar Siswa 

Mata Pelajaran IPA Kelas I SD. 

Pendidikan Guru Sekolah Dasar, 

Fakultas Ilmu Pendidikan, 

Universitas Negeri Surabaya. 

Kompri. (2015). Motivasi Pembelajaran 

Perspektif Guru dan Siswa. 

Bandung: PT. Remaja Rosdakarya 

Offset. 

Ngalimun. (2016). Strategi dan Model 

Pembelajaran. Yogyakarta: 

Aswaja Pressindo. 

Ningsih, I. W., Mayasari, A., & Ruswandi, 

U. (2022). Konsep Pendidikan 

Multikultural di Indonesia. 

Edumaspul: Jurnal Pendidikan, 

6(1), 1083-1091. 

https://doi.org/10.33487/edumaspul

.v6i1.3391 

Pratama, Y. A., Sopandi, W., Hidayah, Y., 

& Trihatusti, M. (2020). Pengaruh 

model pembelajaran RADEC 

terhadap keterampilan berpikir 

tingkat tinggi siswa sekolah dasar. 
JINoP (Jurnal Inovasi 

Pembelajaran), 6(2), 191-203. 

https://doi.org/10.22219/jinop.v6i2.

12653 

Rahmawati, T. (2018). Penerapan Model 

Pembelajaran CTL untuk 

Meningkatkan Hasil Belajar Siswa 



 

219 

Sekolah Dasar. Jurnal Ilmiah 

Pendidikan dan Pembelajaran, 

2(April), 12-20. 

Rifa Hanifa Mardhiyah. (2021). 

Pentingnya Keterampilan Belajar 

di Abad 21 sebagai Tuntutan dalam 

Pengembangan Sumber Daya 

Manusia. Jurnal Pendidikan, 

Vol.12 No. 

Sardiman, A. . (2011). Interaksi dan 

Motivasi Belajar Mengajar. 

Jakarta: PT Raja grafindo. 

Sisdiknas. (2003). UNDANG-UNDANG 

REPUBLIK INDONESIA NOMOR 

20 TAHUN 2003 TENTANG 

SISTEM PENDIDIKAN 

NASIONAL. 18(1), 22-27. 

Soemanto, W. (1990). Psikologi 

Pendidikan. Jakarta: Rineka Cipta. 

Sudarmin, R. R. D. K. S. (2023). Pengaruh 

Model Pembelajaran CTL 

(Conntextual Teaching and 

Learning) Terhadap Hasil Belajar 

IPS Siswa Kelas V. Saraweta, 

1(01). 

Sudjana, N. (2016). Penilaian Hasil 

Proses Belajar Mengajar. 

Bandung: PT REMAJA 

ROSDAKARYA. 

Sukmawati, Salmia, S. (2023). Populasi, 

Sampel (Kuantitatif) dan Pemilihan 

Partisipan/Informan Kunci 

(Kualitatif). Edumaspul - Jurnal 

Pendidikan, Vol. 7 - N(6), 131-140. 

https://doi.org/https://doi.org/10.33

487/edumaspul.v7i1.5259 

Teguh Riyanto. (2014). Pengantar 

Pendidikan. Jakarta: PT Bumi 

Aksara. 

Ulinnuha, Y. I. A. (2021). Pengaruh 

Pendekatan Contextual Teaching 

And Learning (CTL) Terhadap 

Aktivitas dan Prestasi Belajar 
Siswa Pada Mata Pelajaran 

Aqidah Akhlak MTs Al Ma'arif 1 

Tirtomoyo Wonogiri. Skripsi IAIN 

Ponorogo. 

Akib, E., & Muhsin, M. A. (2019). 

Penilaian Pembelajaran Abad 21 

(Mujiarto, S. J., Sukono, & R. R., 

Ed.). Fakultas Keguruan dan Ilmu 

Pendidikan, Universitas 

Muhammadiyah, Makassar, 

Indonesia: Lembaga Penerbitan 

Fisika. 

https://doi.org/10.1088/1742-

6596/1179/1/012065 

Bakri, F., Wulandari, S., & Muliyati, D. 

(2020). Lembar kerja siswa dengan 

media augmented reality: 

Perancah keterampilan berpikir 

tingkat tinggi siswa SMA pada 

materi gerak lurus berubah 

beraturan. 1521(2). Departemen 

Pendidikan Fisika, Universitas 

Negeri Jakarta, Jl. Rawamangun 

Muka No. 1, Jakarta, 13220, 

Indonesia: Lembaga Penerbitan 

Fisika. 

https://doi.org/10.1088/1742-

6596/1521/2/022040 

Basuki, I. dan H. (2014). Asesmen 

Pembelajaran (P. R. Resdakarya, 

Ed.). Bandung. 

Desi F.W., Wulandari, A. S. (2014). 

Strategi Pembelajaran Fisika untuk 

Melatih Keterampilan Berpikir 

Kritis dan Berpikir Kreatif. Jurnal 

Ilmiah dan Penelitian, Volume 

3(Edisi 11), 2976-2981. 

Dinni, H. N. (2018). HOTS (High Order 

Thinking Skills) dan Kaitannya 

dengan Kemampuan Literasi 

Matematika IEA. (2016). Hasil 

Internasional TIMMS 2015 dalam 

bidang Matematika. 

Eka Pratiwi, dkk. (2012). Pengembangan 

Perangkat Pembelajaran 

Berorientasi Model Pembelajaran 

Kooperatif Tipe Think Pair Share 

Dipadukan dengan Mind Mapping 

untuk siswa SMP". " Jurnal 

Bionature, Vol 13, No. 
Fitriyah, C. Z., & Wardani, R. P. (2022). 

Paradigma Kurikulum Merdeka 

Bagi Guru Sekolah Dasar. 

Scholaria: Jurnal Pendidikan dan 

Kebudayaan, 12(3), 236-243. 

https://doi.org/10.24246/j.js.2022.v

12.i3.p236-243 



 

220 

Khotimah. (2017). Penerapan Model 

Pembelajaran Contextual Teaching 

And Learning (CTL) untuk 

Meningkatkan Hasil Belajar Siswa 

Mata Pelajaran IPA Kelas I SD. 

Pendidikan Guru Sekolah Dasar, 

Fakultas Ilmu Pendidikan, 

Universitas Negeri Surabaya. 

Kompri. (2015). Motivasi Pembelajaran 

Perspektif Guru dan Siswa. 

Bandung: PT. Remaja Rosdakarya 

Offset. 

Ngalimun. (2016). Strategi dan Model 

Pembelajaran. Yogyakarta: 

Aswaja Pressindo. 

Ningsih, I. W., Mayasari, A., & Ruswandi, 

U. (2022). Konsep Pendidikan 

Multikultural di Indonesia. 

Edumaspul: Jurnal Pendidikan, 

6(1), 1083-1091. 

https://doi.org/10.33487/edumaspul

.v6i1.3391 

Pratama, Y. A., Sopandi, W., Hidayah, Y., 

& Trihatusti, M. (2020). Pengaruh 

model pembelajaran RADEC 

terhadap keterampilan berpikir 

tingkat tinggi siswa sekolah dasar. 

JINoP (Jurnal Inovasi 

Pembelajaran), 6(2), 191-203. 

https://doi.org/10.22219/jinop.v6i2.

12653 

Rahmawati, T. (2018). Penerapan Model 

Pembelajaran CTL untuk 

Meningkatkan Hasil Belajar Siswa 

Sekolah Dasar. Jurnal Ilmiah 

Pendidikan dan Pembelajaran, 

2(April), 12-20. 

Rifa Hanifa Mardhiyah. (2021). 

Pentingnya Keterampilan Belajar 

di Abad 21 sebagai Tuntutan dalam 

Pengembangan Sumber Daya 

Manusia. Jurnal Pendidikan, 

Vol.12 No. 
Sardiman, A. . (2011). Interaksi dan 

Motivasi Belajar Mengajar. 

Jakarta: PT Raja grafindo. 

Sisdiknas. (2003). UNDANG-UNDANG 

REPUBLIK INDONESIA NOMOR 

20 TAHUN 2003 TENTANG 

SISTEM PENDIDIKAN 

NASIONAL. 18(1), 22-27. 

Soemanto, W. (1990). Psikologi 

Pendidikan. Jakarta: Rineka Cipta. 

Sudarmin, R. R. D. K. S. (2023). Pengaruh 

Model Pembelajaran CTL 

(Conntextual Teaching and 

Learning) Terhadap Hasil Belajar 

IPS Siswa Kelas V. Saraweta, 

1(01). 

Sudjana, N. (2016). Penilaian Hasil 

Proses Belajar Mengajar. 

Bandung: PT REMAJA 

ROSDAKARYA. 

Sukmawati, Salmia, S. (2023). Populasi, 

Sampel (Kuantitatif) dan Pemilihan 

Partisipan/Informan Kunci 

(Kualitatif). Edumaspul - Jurnal 

Pendidikan, Vol. 7 - N(6), 131-140. 

https://doi.org/https://doi.org/10.33

487/edumaspul.v7i1.5259 

Teguh Riyanto. (2014). Pengantar 

Pendidikan. Jakarta: PT Bumi 

Aksara. 

Ulinnuha, Y. I. A. (2021). Pengaruh 

Pendekatan Contextual Teaching 

And Learning (CTL) Terhadap 

Aktivitas dan Prestasi Belajar 

Siswa Pada Mata Pelajaran 

Aqidah Akhlak MTs Al Ma'arif 1 

Tirtomoyo Wonogiri. Skripsi IAIN 

Ponorogo. 

 

 

 

 


