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Abstract 

This study aims to describe the problem of integrating Pancasila student profile with Islamic 

Religious Education materials through the implementation of content differentiation learning in 

elementary school. This research employs a qualitative approach with a case study design. The 

subjects include teachers, principals, and students from several elementary schools in the research 

area, while the object of study is the implementation of content differentiation in PAI learning. 

Data were collected through in-depth interviews, observations, and document analysis. Data 

analysis was conducted interactively through data reduction, data presentation, and conclusion 

drawing. Data validity was ensured using source and method triangulation. This study found that 

integrating the Pancasila Student Profile with Islamic Religious Education (PAI) materials through 

content differentiation is hindered by limited teacher understanding, lack of planning time, and 

insufficient resources. The causes include low teacher competence, an unsupportive curriculum, 

and weak collaboration. Recommended solutions include teacher training, curriculum 

development, and strengthening stakeholder collaboration.The conclusion highlights the 

importance of improving teacher competence through continuous professional development, 

creating practical guidelines for content differentiation, and fostering collaboration among 

stakeholders to provide adequate resources. The study recommends intensive training for teachers 

and the development of a curriculum that supports the implementation of content differentiation, 

aiming to shape students' character in alignment with the values of the Profile of Pancasila Student. 

 

Keywords: Content differentiation problematic, Islamic Religious Education, Profile of Pancasila 

Student 

 

Abstrak 

Penelitian ini bertujuan untuk mendeskripsikan permasalahan integrasi Profil Pelajar Pancasila 

dengan materi Pendidikan Agama Islam melalui penerapan pembelajaran diferensiasi konten di 

sekolah dasar. Penelitian ini menggunakan pendekatan kualitatif dengan desain studi kasus. 

Subjek penelitian meliputi guru, kepala sekolah, dan siswa dari beberapa sekolah dasar di 

wilayah penelitian, sedangkan objek penelitian adalah implementasi diferensiasi konten dalam 

pembelajaran PAI. Pengumpulan data dilakukan melalui wawancara mendalam, observasi, dan 

analisis dokumen. Analisis data dilakukan secara interaktif melalui reduksi data, penyajian data, 

dan penarikan kesimpulan. Keabsahan data dipastikan menggunakan triangulasi sumber dan 

metode. Penelitian ini menemukan bahwa integrasi Profil Pelajar Pancasila dengan materi 

Pendidikan Agama Islam (PAI) melalui diferensiasi konten terhambat oleh keterbatasan 

pemahaman guru, kurangnya waktu perencanaan, dan sumber daya yang tidak memadai. 
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Penyebabnya antara lain kompetensi guru yang rendah, kurikulum yang tidak mendukung, dan 

kolaborasi yang lemah. Solusi yang direkomendasikan meliputi pelatihan guru, pengembangan 

kurikulum, dan penguatan kolaborasi pemangku kepentingan. Kesimpulan menyoroti pentingnya 

peningkatan kompetensi guru melalui pengembangan profesional berkelanjutan, membuat 

pedoman praktis untuk diferensiasi konten, dan mendorong kolaborasi antar pemangku 

kepentingan untuk menyediakan sumber daya yang memadai. Penelitian ini merekomendasikan 

pelatihan intensif bagi guru dan pengembangan kurikulum yang mendukung penerapan 

diferensiasi konten, yang bertujuan untuk membentuk karakter siswa yang selaras dengan nilai-

nilai Profil Pelajar Pancasila. 

 

Kata Kunci: Problematika diferensiasi konten, Pendidikan Agama Islam, Profil Pelajar  

Pancasila  

 

 

INTRODUCTION  

The general issue underlying this research is the low effectiveness of learning in primary 

schools, particularly in Islamic Religious Education (PAI). Many students struggle to understand 

learning materials due to a generalized teaching approach that fails to consider individual 

differences, such as abilities, interests, and learning styles. This situation affects both student 

motivation and learning outcomes (Werth & Williams, 2021). In the context of PAI, this challenge 

becomes even more significant because the subject aims not only to provide knowledge of Islamic 

teachings but also to instill character values based on Pancasila (Hidayat & Bujuri, 2020). However, 

the integration of Pancasila values into PAI learning has not been optimal, limiting its potential to 

support the holistic character development of students. 

At the research site, variations in students' comprehension of PAI material are evident. While 

some students show good understanding, others require additional attention. Teachers at this school 

face challenges in adapting their teaching approaches to meet the diverse needs of their students 

(Idyan et al., 2023). Furthermore, the limited training and resources available to support 

differentiated learning exacerbate the situation (Ellen, 2023). As a result, the teaching process tends 

to remain uniform, and the internalization of Pancasila values, which should be a central part of 

PAI learning, has not been fully realized (Ismail & Bay, 2024). This research setting is particularly 

compelling because that school emphasizes faith-based education that prioritizes the character 

development of students. The diversity of students’ backgrounds presents both challenges and 

opportunities for implementing more innovative teaching strategies (Noetel et al., 2023), (Nugraha 

et al., 2024), such as content differentiation. Additionally, the integration of Pancasila values into 

PAI learning at a faith-based school offers a unique perspective relevant to national educational 

goals namely, to foster a generation with both strong character and intellectual and spiritual 

competence. 

The content differentiation program aims to accommodate individual differences among 

students, such as abilities, interests, and learning styles, to enhance learning effectiveness and 

outcomes (Mappiasse & Hayadin, 2022). Meanwhile, the Pancasila Student Profile program 

focuses on shaping students’ character in alignment with Pancasila values, encompassing 

religiosity, independence, collaboration, global diversity, critical thinking, and creativity (Ellen, 

2023). However, in practice, schools and teachers face various problematics in implementing these 

programs, including limited training and resources, a lack of understanding of differentiated 
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learning strategies, and difficulties in measuring the success of internalizing Pancasila values. At 

the research site, these issues are further compounded by the context of a faith-based school that 

prioritizes character education and accommodates a diverse student background. Teachers in this 

school struggle to adapt teaching methods to meet the diverse needs of students, while limited 

training and resources for supporting differentiated learning exacerbate the situation. Additionally, 

the internalization of Pancasila values within Islamic Religious Education (PAI) lessons remains 

suboptimal, limiting the potential to fully support the holistic character development of students. 

This study contributes to addressing gaps in previous research. Most studies on differentiated 

learning focus only on its implementation and outcomes (Cai et al., 2023), without deeply 

examining the challenges faced by teachers in applying such strategies (Thoyib et al., 2024). 

Research on content differentiation within PAI at the primary school level, particularly in faith-

based schools, remains limited. Moreover, studies connecting differentiated learning to the 

internalization of Pancasila values are rare, leaving a multidimensional approach to teaching 

underexplored. This research also provides an analysis of factors such as limited teacher training, 

lack of resources, and challenges in measuring the success of internalizing Pancasila values. 

This study shares similarities with previous research showing that differentiated learning can 

improve students’ motivation and outcomes (Dewey et al., 2022), (Ibrahim et al., 2022). 

(Johannessen, 2022), (Werth & Williams, 2021). However, it differs in its specific focus on 

applying content differentiation (Van Geel et al., 2019) in PAI and integrating it with efforts to 

internalize Pancasila values (Mappiasse & Hayadin, 2022) as well as commitment to these values 

(Sumardjo et al., 2023). Furthermore, this study highlights the challenges faced by teachers in a 

faith-based school context, offering new dimensions that have yet to be widely investigated. The 

novelty of this research lies in its innovative approach, combining content differentiation in PAI 

learning with the cultivation of Pancasila values, and its identification of implementation barriers, 

which provide a foundation for developing more effective teacher training programs and 

educational policies. 

 
METHOD 

This study uses a qualitative method with a case study design. The case study design in 

qualitative research allows for an in-depth exploration of complex phenomena, emphasizing 

context and interpersonal relationships (Fleming et al., 2022). This study uses a qualitative 

approach with a case study design to explore the problematic in implementing content 

differentiation in Islamic Religious Education (PAI) learning at Al-Khoiriyah Islamic Elementary 

School. The research subjects include teachers, principals, and students from several elementary 

schools in the study area, selected purposively based on their relevance and involvement in PAI 

learning. The object of the study is the implementation of content differentiation in PAI learning, 

particularly concerning the reinforcement of the values in the Profile of Pancasila Students. 

Data were collected through in-depth interviews with 4th, 5th, and 6th grade teachers and 

students at SD Islam Al Khoiriyah about the issues related to content differentiation and the 

Pancasila Student Profile in Islamic Religious Education (PAI) material. Observations were 

conducted on the differentiated learning activities of Islamic Religious Education (PAI) in the 4th, 

5th, and 6th grade classes at SD Islam Al-Khoiriyah, as well as on the issues arising related to the 

Pancasila Student Profile. Documentation related to the planning, implementation, and evaluation 

of Islamic Religious Education (PAI), particularly regarding content differentiation and the 
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Pancasila Student Profile. 

Data analysis in this study was conducted interactively in three stages: data reduction, data 

presentation, and conclusion drawing (Richard et al., 2023). In the first stage, the data collected 

from interviews, observations, and documents were filtered and selected based on their relevance 

to the research focus, which is the issues of content differentiation in Islamic Religious Education 

(PAI) material and the Pancasila Student Profile. The data was then systematically organized to 

facilitate understanding, and conclusions were drawn based on the findings. To ensure validity, this 

study employed source and method triangulation by comparing the results of interviews, 

observations, and document analysis to obtain a more comprehensive and accurate understanding 

of the phenomenon being studied. This approach is expected to provide insights into the 

problematic faced by teachers in implementing content differentiation (Amin & Mahabeer, 2021) 

and its connection to the internalization of Pancasila values in Islamic Religious Education 

(Sumardjo et al., 2023) at the primary school level. 

 

RESULT AND DISCUSSION 

This study shows that the integration of the Pancasila Student Profile with Islamic Religious 

Education (PAI) materials through content differentiation learning in schools faces several main 

issues, such as the lack of teacher understanding of the content differentiation concept, limited time 

to design personalized instruction, and insufficient supporting resources. The factors causing these 

issues include low teacher competence due to a lack of training, an PAI curriculum that is not 

optimally integrated with the values of the Pancasila Student Profile, and a lack of collaboration 

between teachers, school principals, and parents. This study identifies several key facts in the field 

regarding the implementation of content differentiation in Islamic Religious Education (PAI) 

learning at the elementary school level, as follows: 

Limitations in Teachers’ Understanding 

Teachers' limited understanding of content differentiation in Islamic Religious Education 

(PAI) learning at the elementary school level lies in their focus, which remains confined to the 

academic aspects of students. Teachers tend to perceive differentiation as an effort to adjust the 

level of material difficulty according to students' academic abilities, such as providing simpler 

materials for lower-achieving students and more challenging materials for higher-achieving ones. 

However, they have not fully understood that content differentiation also involves adjustments 

based on students' interests and learning styles. This is evident from teachers' statements suggesting 

that all students should learn the same material without considering individual interests and the 

belief that learning styles pertain more to the delivery method of materials rather than the substance 

or content itself. This lack of understanding indicates that the differentiation approach implemented 

by teachers is still partial and has not yet fully supported the comprehensive learning needs of 

students. 

Teachers’ understanding remains confined to academic aspects: 

"I think differentiation is just about giving easier materials to less capable students and more 

difficult ones to smarter students. So, it's more about academic ability only. As for interests 

or learning styles, I don't really understand how to apply them." (Interview with a Grade 3 

teacher) 

Teachers have not yet fully understood the importance of considering students' interests in 
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differentiation. Many teachers still focus primarily on academic aspects and students' abilities, such 

as providing easier or more difficult materials based on their skill levels. However, they tend to 

overlook the fact that students' interests play a significant role in increasing engagement and 

motivation. By considering students' interests, teachers can design more relevant and engaging 

learning materials, which in turn can enhance understanding and learning outcomes. Without 

considering students' interests, learning may feel monotonous and less motivating, even if it is 

academically appropriate for their ability level. Therefore, it is crucial for teachers to recognize that 

differentiation should not only be about academic abilities but also about incorporating students' 

interests and desires. 

"Usually, I prepare two types of questions: easy ones and hard ones. I give the hard questions 

to the capable students, while the others work on the easy ones. Regarding interests, I think 

all children need to learn the same things, so I rarely modify lessons based on their interests." 

(Interview with a Grade 4 teacher) 

Although teachers understand the concept of learning styles, such as visual, auditory, and 

kinesthetic, they often do not see its connection to content differentiation in teaching. Many 

teachers perceive learning styles as focusing more on how the material is delivered rather than on 

adjusting the content itself. As a result, they tend to overlook how the content can be tailored to 

meet the diverse learning styles of students. In fact, effective content differentiation involves not 

only varying teaching methods but also adjusting the material to align with individual learning 

preferences and needs. This lack of understanding hinders efforts to create more personalized and 

effective learning experiences, which should enhance student comprehension and engagement. 

"Honestly, I have never differentiated materials based on students' learning styles. If it’s 

about visual, auditory, or kinesthetic learning styles, I think that’s more about the way the 

material is delivered, not its content. So, I focus more on delivery rather than the content 

itself." (Interview with a Grade 5 teacher) 

Based on interviews with three teachers, it is evident that the majority have a limited 

understanding of content differentiation. They perceive differentiation merely as modifying 

materials based on students’ academic abilities without considering their interests or learning 

styles. 

Teachers face significant challenges in planning and adapting learning materials for each 

student due to limited time, both in the planning stage and during classroom implementation. This 

limitation is often caused by a heavy workload, including administrative demands and tight 

teaching schedules. As a result, teachers do not have enough time to thoroughly understand the 

individual needs of students, such as their interests, learning styles, and levels of understanding. In 

this situation, the process of adapting materials often becomes less optimal, and the learning 

experience does not fully meet the specific needs of students. This barrier highlights the importance 

of providing sufficient time for teachers to design more focused learning strategies based on 

differentiation so that students' learning outcomes can be maximized. 

"...There are several factors. First, the number of students in the class is often too large, 

making it difficult to identify each student's individual needs. Second, the time available to 

design lessons is very limited. For instance, we have to create materials for students with 

high, medium, and low academic abilities, while the teaching schedule is very tight." 

(Interview with Elementary PAI Teacher, 2024) 

Based on interviews with elementary PAI teachers, the main challenges in implementing 
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content differentiation are large class sizes and limited teaching time. These factors make it difficult 

for teachers to identify and meet individual students' needs, such as interests, learning styles, and 

levels of academic understanding. Limited time also hampers the planning of materials tailored to 

various ability levels, resulting in less optimal implementation of content differentiation and 

incomplete fulfillment of students' learning needs. 

 

Problematic in Integrating the Values of the Pancasila Student Profile 

Values such as religiosity, collaboration, and independence have not been fully integrated 

into Islamic Religious Education (PAI) learning. Teachers have expressed the need for more 

specific guidance and strategies to connect these values with the content being taught, in order to 

create more meaningful and holistic learning experiences for students. Therefore, it is important 

for teachers to deeply understand students’ interests and talents so they can design learning that is 

more relevant and tailored to their needs. With an approach more focused on developing these 

values, it is hoped that students will not only master the subject matter but also internalize values 

that will shape their character in everyday life. Therefore, it is crucial for teachers to recognize 

students’ interests and talents to design more relevant learning experiences, as noted: 

"...The relationship between content differentiation in PAI and the Pancasila Student Profile 

is very close. Content differentiation allows us to adjust materials to each student's needs 

and potential, which in turn supports character development in line with the Pancasila 

Student Profile values. However, in fostering religiosity and tolerance, we face difficulties 

integrating the Pancasila Student Profile values and aligning teaching approaches with 

students' diverse backgrounds and understandings." (Observation and Teacher Interview, 

2024) 

Based on observations and interviews, it was found that teachers face difficulties in 

implementing content differentiation in Islamic Religious Education (PAI), particularly in 

integrating the Pancasila Student Profile values into the material taught at the elementary level. 

Many teachers struggle to connect the values of Pancasila, such as religiosity, collaboration, and 

independence, with the content of PAI they teach. This is due to a lack of understanding and 

guidance on how to align these values with the lesson material in a way that meets the needs and 

characteristics of the students. Therefore, further training and support for teachers are necessary to 

help them effectively integrate these values into the learning process, so that they not only develop 

students' cognitive skills but also shape their character and morals in accordance with the Pancasila 

values. 

 

Limitations of Training and Mentoring for Teachers 

Teachers to inform a lack of specific training or mentoring related to the effective 

implementation of content differentiation. Most of the available training focuses more on general 

curriculum introductions, without providing specific guidance on how to apply differentiation in 

teaching. This has led to difficulties for many teachers, especially in PAI, in adapting materials to 

meet the diverse needs of students. Furthermore, the lack of quality professional development 

opportunities presents an additional challenge, as many PAI teachers have limited access to training 

programs that could enhance their skills in implementing content differentiation. Therefore, there 

is a need for focused training and broader professional development opportunities to better equip 

teachers to face the challenges of diverse learning needs. 

"To address this challenge, first, there needs to be specific training on differentiation, 

including examples of its implementation. Second, providing diverse learning resources 

tailored to students’ needs is also essential. Finally, teachers require additional preparation 

time, such as through reduced administrative workloads." (Observation and Teacher 

Interview, 2024) 
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Based on interviews and observations, it is recommended to provide training that can enhance 

teachers' competencies in implementing content differentiation, as well as provide adequate 

learning resources to support the learning process. Additionally, reducing excessive administrative 

demands is important so that teachers can focus on planning and implementing more effective 

lessons. Without sufficient training, teachers will struggle to adapt learning materials to the diverse 

characteristics of students, such as interests, learning styles, and academic abilities. Therefore, to 

achieve more inclusive and effective learning, there needs to be greater attention to teachers' 

professional development, the provision of relevant resources, and the reduction of administrative 

burdens that can hinder the learning process. 

 

Discussion 

Limitations in Teachers’ Understanding 

The teachers at the research site still have a limited understanding of the concept of content 

differentiation. Many tend to associate differentiation solely with modifying materials based on 

students’ academic abilities (Onyishi, 2024), overlooking aspects such as interests and learning 

styles (Salmerón Aroca et al., 2023). This indicates that the concept of differentiation has not yet 

been fully understood holistically (Chin et al., 2022), (Phantharakphong & Liyanage, 2022). The 

content differentiation must address students’ readiness, interests, and learning styles, not just 

academic abilities (Hong et al., 2024). A deeper understanding of differentiation can enhance the 

quality of education (Kumah et al., 2022), particularly in the context of student diversity (Holzer et 

al., 2023). Therefore, enhancing teachers’ capacity through training that focuses on these aspects 

is crucial (Lindell, 2020), (Tarabini et al., 2022). Without a comprehensive understanding, 

differentiated learning risks becoming a mere superficial adaptation that fails to meet students' 

individual needs effectively. 

Differentiated materials not only enhance students' understanding of religious teachings but 

also help shape positive attitudes and behaviors. Thus, differentiated content becomes an effective 

strategy for fostering students with Pancasila values. However, problematic in its implementation 

still exist. The analysis of the problems related to differentiated content in Islamic Religious 

Education (PAI) materials in elementary schools for internalizing the Pancasila Student Profile 

reveals key problematics, including a lack of teacher understanding of content differentiation 

(Amin & Mahabeer, 2021), limited time (Doja et al., 2022), and resources that hinder the design of 

personalized instruction. Additionally, the PAI curriculum, which has yet to fully support the 

integration of Pancasila values, and the lack of collaboration between teachers, school principals, 

and parents are also contributing factors. Therefore, professional development for teachers through 

intensive training and strengthening collaboration among stakeholders is essential to support the 

effective implementation of differentiated content (Chin et al., 2022) in shaping students' character. 

The content differentiation, creative students can be given the freedom to explore topics from 

various perspectives (Ulmanen et al., 2022). This approach approach plays a vital role in fostering 

students' character aligned (Krettenauer & Curren, 2020) with Pancasila values. By providing 

diverse learning materials, students not only learn religious teachings but also national values such 

as tolerance, cooperation, and mutual assistance. For example, in lessons about interfaith tolerance, 

teachers can use storytelling, videos, or group discussions to help students understand the 

importance of mutual respect. This strategy aligns with the character education goals outlined in 

the curriculum, which emphasizes integrating Pancasila values into the learning process (Mohd 

Yusoff et al., 2022). This highlights the need for specialized training on applying content 

differentiation in PAI instruction. 

 

Proplematic in Integrating the Values of the Pancasila Student Profile 

The integration of values from the Pancasila Student Profile, such as religiosity, 

collaboration, and independence, into Islamic Education (PAI) lessons also presents a challenge. 

Teachers express the need for more concrete guidelines and strategies to align the values of the 
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Pancasila Student Profile with the learning material. The integrating character values into teaching 

requires an approach that is relevant to the students' experiences (Hidayat & Bujuri, 2020). The 

application of Pancasila Student Profile values in religious education can be more effective through 

a project-based or problem-solving approach. 

The Pancasila Student Profile, including students' skills (Coffman et al., 2019) and interests 

(Solari et al., 2023), significantly affects the success of implementing content differentiation. 

Students who have a strong interest in a particular field tend to be more motivated to learn and 

participate in learning activities (Ishikawa et al., 2019). The Pancasila Student Profile can also 

strengthen students' character (Ismail & Bay, 2024) by instilling national values into their daily 

lives.    

The Profile of Pancasila Students reflects the competencies and character expected of 

students (Krettenauer & Curren, 2020) based on the values of Pancasila. In the application of 

content differentiation, the six dimensions of the Profile of Pancasila Students provide adaptable 

guidelines to support students' learning needs. The dimension "Faith in God Almighty and Noble 

Character" (Kachoria et al., 2022) encourages content differentiation that considers the diversity of 

beliefs and moral values among students, such as providing materials relevant to each student's 

religious background to strengthen spiritual values. Furthermore, the "Global Diversity" dimension 

(Kim, 2021) allows learning content to be designed to encourage students to understand and 

appreciate cultural diversity and global perspectives by offering material choices that reflect 

various cultures or international issues. In the "Collaboration" dimension (Hovis et al., 2021), 

(Reano, 2020), content differentiation can be implemented through collaborative tasks where 

students with different strengths can complement each other (Narinasamy & Logeswaran, 2023), 

for instance, by working in groups to produce diverse learning outcomes. 

The "Independence" dimension (Amemiya et al., 2023) emphasizes the importance of 

providing students with opportunities to learn according to their own styles and paces, fostering 

responsibility for their learning progress through self-paced learning. Meanwhile, the "Critical 

Thinking" dimension (Rahmawati et al., 2022) supports differentiation by offering learning 

materials at varying levels of difficulty, enabling students to develop analytical and evaluative 

thinking skills according to their abilities. Lastly, the "Creativity" dimension (Berglund & Gericke, 

2022) creates space for students to express their understanding through various media, such as 

projects, videos, or artworks, allowing them to showcase their creativity based on their individual 

interests and talents. By integrating these six dimensions, the implementation of content 

differentiation not only meets the individual needs of students but also shapes them into learners 

with character aligned with the values of Pancasila. 

A student's profile directly influences the effectiveness of content differentiation (Dieste et 

al., 2019). High-skilled students may feel less challenged by the material presented, while students 

who struggle may feel overwhelmed if they do not receive the necessary support. Therefore, it is 

important for teachers to conduct an initial assessment to understand their students' profiles. By 

understanding students' strengths and weaknesses, teachers can design more suitable learning 

experiences and encourage all students to actively participate in the learning process. 

This approach allows students to internalize character values in a real-life context. It requires 

training and guidance to help teachers design differentiated learning that is relevant to students' 

lives (Werth & Williams, 2021). Project-based or collaborative approaches can be used to connect 

Pancasila student profile values with Islamic Education (PAI) material more effectively. 

 

Limitations of Training and Mentoring for Teachers 

The lack of specialized training is one of the factors that hinder teachers from effectively 

implementing content differentiation (Weldearegay et al., 2022). Most available training focuses 

more on the technical aspects of the curriculum without providing practical strategies relevant to 

differentiation implementation (Olsen et al., 2022). Without adequate training, teachers struggle to 
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adapt instructional materials to meet the diverse characteristics of their students (Bennett et al., 

2019), (Burgess et al., 2020), (Ryan et al., 2022). Student diversity in terms of social, economic, 

and cultural backgrounds presents a significant challenge in applying content differentiation in 

Islamic Education (PAI).  

Students from families with higher educational backgrounds tend to have a better 

understanding of religious concepts compared to students from families with lower educational 

levels. There is a significant disparity in academic performance, with the average scores of students 

from highly educated families reaching high levels, while the average scores of students from less-

educated families remain low (Raney et al., 2019). This gap affects the classroom learning process 

(Rohatgi & Scherer, 2020). Students with better prior understanding often grasp the material more 

quickly, while others fall behind and lose motivation. This situation can create a non-inclusive 

learning environment (Cheung et al., 2021), where some students feel marginalized. A lack of 

confidence in participating in PAI lessons negatively impacts their classroom engagement. To 

address these challenges, more inclusive teaching approaches are needed (Bufali et al., 2023), such 

as collaborative learning activities involving students from various backgrounds. Additionally, 

integrating technology into teaching can be a potential solution (Amelia, 2024), (Kaminskienė et 

al., 2022), enabling students to access tailored learning materials independently. 

The sustained practice-based training could improve teachers’ competence in implementing 

differentiated learning strategies (Hanifah, 2024), (Thoyib et al., 2024). The importance of 

guidance and mentoring as forms of on going support for teachers in addressing practical challenges 

in the field (Dumas et al., 2024). Developing specialized training programs on content 

differentiation has become an urgent priority. Furthermore, mentorship through teacher learning 

communities or individual mentoring can provide the practical support needed to overcome 

implementation challenges in the classroom. 

 

CONCLUSION 

This study identified several key challenges in implementing content differentiation in 

Islamic Religious Education (PAI) learning at the elementary school level, particularly in relation 

to strengthening the Profile of Pancasila Students. The most significant finding is the lack of teacher 

understanding of the concept of content differentiation, which hinders the delivery of instruction 

tailored to individual student needs. Additionally, the limited time available for planning 

personalized instruction and the difficulties in integrating Pancasila values such as religiosity, 

collaboration, and independence into PAI content were significant obstacles. The novelty of this 

study lies in revealing that, despite the inclusive aims of content differentiation, gaps in teachers' 

pedagogical skills and practical implementation highlight a critical challenge in elementary 

education. 

The limitations of this study include its focus on a small sample of elementary schools 

within a specific region, which may not fully represent the broader context of education in 

Indonesia. Furthermore, this study utilized a qualitative case study approach, making the findings 

less generalizable to other contexts or regions. Future research with a larger sample and a 

quantitative approach is recommended to provide a more comprehensive understanding of the 

implementation of content differentiation in PAI learning across diverse educational settings. 

 

REFERENCES 

 

Amelia, R. (2024). Developing digital teaching module with problem-based learning integrated to 

virtual lab on electricity. Jurnal Ilmiah Pendidikan Dasar, 11(1), 50. 

https://doi.org/10.30659/pendas.11.1.50-68 

https://doi.org/10.19109/jip.v10i1


71 

 

JIP (Jurnal Ilmiah PGMI), Volume 10, No. 2, December 2024 

 

 

  

Amemiya, J., Widjanarko, K., Chung, I., Bian, L., & Heyman, G. D. (2023). Children can represent 

complex social status hierarchies: Evidence from Indonesia. Child Development, 94(6), 1730–

1744. https://doi.org/10.1111/cdev.13951 

Amin, N., & Mahabeer, P. (2021). Curriculum tinkering in situations of crises and inequalities: The 

case of South Africa. Prospects, 51(1–3), 489–501. https://doi.org/10.1007/s11125-021-09564-

8 

Bennett, J., Hanley, P., Abrahams, I., Elliott, L., & Turkenburg-van Diepen, M. (2019). Mixed 

methods, mixed outcomes? Combining an RCT and case studies to research the impact of a 

training programme for primary school science teachers. In International Journal of Science 

Education, 41 (4), pp. 490–509. https://doi.org/10.1080/09500693.2018.1563729 

Berglund, T., & Gericke, N. (2022). Diversity in views as a resource for learning? Student 

perspectives on the interconnectedness of sustainable development dimensions. Environmental 

Education Research, 28(3), 354–381. https://doi.org/10.1080/13504622.2021.1980501 

Bufali, M. V., Calò, F., Morton, A., & Connelly, G. (2023). Scaling Social Innovation: A Cross-

Cultural Comparative Study of School-Based Mentoring Interventions. Journal of Social 

Entrepreneurship, 0(0), 1–27. https://doi.org/10.1080/19420676.2023.2213715 

Burgess, A., van Diggele, C., Roberts, C., & Mellis, C. (2020). Introduction to the Peer Teacher 

Training in health professional education supplement series. BMC Medical Education, 

20(Suppl 2), 2–5. https://doi.org/10.1186/s12909-020-02279-y 

Cai, Z., Gui, Y., Mao, P., Wang, Z., Hao, X., Fan, X., & Tai, R. H. (2023). The effect of feedback on 

academic achievement in technology-rich learning environments (TREs): A meta-analytic 

review. Educational Research Review, 39, 100521. 

https://doi.org/https://doi.org/10.1016/j.edurev.2023.100521 

Cheung, S. K. S., Kwok, L. F., Phusavat, K., & Yang, H. H. (2021). Shaping the future learning 

environments with smart elements: challenges and opportunities. International Journal of 

Educational Technology in Higher Education, 18(1), 1–9. https://doi.org/10.1186/s41239-021-

00254-1 

Chin, J. M. C., Ching, G. S., Del Castillo, F., Wen, T. H., Huang, Y. C., Del Castillo, C. D., Gungon, 

J. L., & Trajera, S. M. (2022). Perspectives on the Barriers to and Needs of Teachers’ 

Professional Development in the Philippines during COVID-19. Sustainability (Switzerland), 

14(1), 1–24. https://doi.org/10.3390/su14010470 

Coffman, J. L., Grammer, J. K., Hudson, K. N., Thomas, T. E., Villwock, D., & Ornstein, P. A. 

(2019). Relating Children’s Early Elementary Classroom Experiences to Later Skilled 

Remembering and Study Skills. Journal of Cognition and Development, 20(2), 203–221. 

https://doi.org/10.1080/15248372.2018.1470976 

Dewey, J., Evers, A., & Schuchardt, A. (2022). Students’ Experiences and Perceptions of the 

Scientific Research Culture after Participating in Different Course-Based Undergraduate 

Research Experience Models. CBE Life Sciences Education, 21(2), 1–17. 

https://doi.org/10.1187/CBE.21-10-0304 

Dieste, B., Coma, T., & Blasco-Serrano, A. C. (2019). Inclusion of the sustainable development goals 

in the curriculum of primary and secondary education in rural schools of zaragoza. Revista 

Internacional de Educacion Para La Justicia Social, 8(1), 97–115. 

https://doi.org/10.15366/RIEJS2019.8.1.006 

Doja, A., Lavin Venegas, C., Cowley, L., Wiesenfeld, L., Writer, H., & Clarkin, C. (2022). Barriers 

and facilitators to program directors’ use of the medical education literature: a qualitative study. 



72  

Volume 10, No. 2, December 2024 

DOI: https://doi.org/10.19109/jip.v10i1.25371  

BMC Medical Education, 22(1), 1–7. https://doi.org/10.1186/s12909-022-03104-4 

Dumas, D., Forthmann, B., & Alexander, P. (2024). Using a model of domain learning to understand 

the development of creativity. Educational Psychologist, 59(3), 143–158. 

https://doi.org/10.1080/00461520.2023.2291577 

Ellen, R. (2023). Generational Difference, the Category Pemuda and the Several Paradoxes of 

Becoming Indonesian for Nuaulu in the Moluccan Islands. The Asia Pacific Journal of 

Anthropology, 24(4), 272–292. https://doi.org/10.1080/14442213.2023.2215741 

Fleming, M. D., Safaeinili, N., Knox, M., Hernandez, E., Esteban, E. E., Sarkar, U., & Brewster, A. 

L. (2022). Conceptualizing the effective mechanisms of a social needs case management 

program shown to reduce hospital use: a qualitative study. BMC Health Services Research, 

22(1), 1–9. https://doi.org/10.1186/s12913-022-08979-z 

Hanifah, D. P. (2024). The implementation of multiliteracy based pjbl to improve innovation and 

creativity skill. Jurnal Ilmiah Pendidikan Dasar, 11(1), 98. 

https://doi.org/10.30659/pendas.11.1.98-113 

Hidayat, N., & Bujuri, D. A. (2020). The Implementation of Character Education in Islamic Boarding 

School. Lentera Pendidikan : Jurnal Ilmu Tarbiyah Dan Keguruan, 23(1), 127. 

https://doi.org/10.24252/lp.2020v23n1i11 

Holzer, J., Sessig, E., & Lüftenegger, M. (2023). When educator-learner perceptions of instruction 

diverge: teachers’ perspectives. Educational Research, 65(1), 99–120. 

https://doi.org/10.1080/00131881.2022.2116348 

Hong, J., Cross Francis, D., & Schutz, P. A. (2024). Reconceptualizing teacher identity development. 

Educational Psychologist, 59(3), 159–176. https://doi.org/10.1080/00461520.2023.2292713 

Hovis, C. L., Dou, Y., Herzberger, A., & Liu, J. (2021). Through the lens of telecoupling and 

metacoupling: New perspectives for global sustainability. Sustainability (Switzerland), 13(5), 

1–8. https://doi.org/10.3390/su13052953 

Ibrahim, A. I., Sulaiman, N., & Ali, I. (2022). Simultaneous multidimensional impacts of active 

learning revealed in a first implementation in the MENA region. Proceedings of the National 

Academy of Sciences of the United States of America, 119(47), 1–9. 

https://doi.org/10.1073/pnas.2108666119 

Idyan, Z., Lai, Y. H., Lin, Y. J., & Chen, M. R. (2023). The effectiveness of different educational 

interventions in reducing the prehospital delay of patients with coronary artery disease: a 

systematic review. European Journal of Preventive Cardiology, 30(Supplement_1), 11125. 

https://doi.org/10.1093/eurjpc/zwad125.065 

Ishikawa, S. I., Kishida, K., Oka, T., Saito, A., Shimotsu, S., Watanabe, N., Sasamori, H., & Kamio, 

Y. (2019). Developing the universal unified prevention program for diverse disorders for 

school-aged children. Child and Adolescent Psychiatry and Mental Health, 13(1), 1–15. 

https://doi.org/10.1186/s13034-019-0303-2 

Ismail, M., & Bay, R. R. (2024). Analysis of the Cultivation of Pancasila Student Profile Values To 

Build Student Character in Ypk Ermasu Merauke Elementary School. Jurnal Eduscience, 11(1), 

149–162. https://doi.org/10.36987/jes.v11i1.5659 

Johannessen, E. M. V. (2022). Contesting religious boundaries at school: A case from Norway. 

Critical Research on Religion, 10(2), 187–199. https://doi.org/10.1177/20503032211044431 

Kachoria, A. G., Mubarak, M. Y., Singh, A. K., Somers, R., Shah, S., & Wagner, A. L. (2022). The 

association of religion with maternal and child health outcomes in South Asian countries. PLOS 

ONE, 17(7), e0271165. https://doi.org/10.1371/journal.pone.0271165 

https://doi.org/10.19109/jip.v10i1


73 

 

JIP (Jurnal Ilmiah PGMI), Volume 10, No. 2, December 2024 

 

 

  

Kaminskienė, L., Järvelä, S., & Lehtinen, E. (2022). How does technology challenge teacher 

education? International Journal of Educational Technology in Higher Education, 19(1), 1–9. 

https://doi.org/10.1186/s41239-022-00375-1 

Kim, E. J. A. (2021). Global citizenship education through curriculum-as-relations. Prospects, 51(1–

3), 129–141. https://doi.org/10.1007/s11125-021-09554-w 

Krettenauer, T., & Curren, R. (2020). Self-determination theory, morality, and education: introduction 

to special issue. Journal of Moral Education, 49(3), 275–281. 

https://doi.org/10.1080/03057240.2020.1794173 

Kumah, E. A., McSherry, R., Bettany-Saltikov, J., van Schaik, P., Hamilton, S., Hogg, J., & 

Whittaker, V. (2022). Evidence-informed vs evidence-based practice educational interventions 

for improving knowledge, attitudes, understanding and behaviour towards the application of 

evidence into practice: A comprehensive systematic review of undergraduate students. 

Campbell Systematic Reviews, 18(2). https://doi.org/10.1002/cl2.1233 

Lindell, T. L. (2020). Exploring teachers’ increased knowledge of the potential of mobile phone use: 

pilot study reducing the difference between students’ and teachers’ ideas. Education and 

Information Technologies, 25(5), 3759–3778. https://doi.org/10.1007/s10639-020-10138-y 

Mappiasse, S., & Hayadin. (2022). Student’s Religious Tolarance Comparing Muslim Students at 

Public Schools and Pesantren. Journal of Indonesian Islam, 16(2), 326–351. 

https://doi.org/10.15642/JIIS.2022.16.2.326-351 

Mohd Yusoff, M. Z., Safrilsyah, S., Haji Othman, M. K., Fajri, I., Yusuf, S. M., Ibrahim, I., & Mohd 

Zain, W. H. W. (2022). The effect of moral reasoning and values as the mediator towards 

student’s prosocial behaviour. International Journal of Adolescence and Youth, 27(1), 32–44. 

https://doi.org/10.1080/02673843.2021.2021959 

Narinasamy, I., & Logeswaran, A. K. (2023). ‘Teacher, Am I Empathetic?’ Instilling Empathy in 

Adolescents. Malaysian Journal of Learning and Instruction, 20(1), 151–174. 

https://doi.org/10.32890/mjli2023.20.1.6 

Noetel, M., Parker, P., Dicke, T., Beauchamp, M. R., Ntoumanis, N., Hulteen, R. M., Diezmann, C., 

Yeung, A., Ahmadi, A., Vasconcellos, D., Mahoney, J., Datta, P., Doidge, S., & Lonsdale, C. 

(2023). Prediction Versus Explanation in Educational Psychology: a Cross-Theoretical 

Approach to Using Teacher Behaviour to Predict Student Engagement in Physical Education. 

In Journal Educational Psychology Review, 35 (3). https://doi.org/10.1007/s10648-023-09786-

6 

Nugraha, T. C., Abdel Rahim, E. S. E. S. A., & Lukman, F. (2024). Integrating Problem-Based and 

Flipped Learning in Islamic Religious Education: a Pathway To Achieving Sustainable 

Development Goals. Jurnal Pendidikan Islam, 10(1), 125–136. 

https://doi.org/10.15575/jpi.v10i1.35204 

Olsen, A. A., Morbitzer, K. A., Zambrano, S., Zeeman, J. M., Persky, A. M., Bush, A., & McLaughlin, 

J. E. (2022). Development and implementation of a formative instructional coaching program 

using the Teaching Practices Inventory within a health professions program. BMC Medical 

Education, 22(1), 1–7. https://doi.org/10.1186/s12909-022-03616-z 

Onyishi, C. N. (2024). Differentiated Instruction in Improving Students’ Task-persistence in Inclusive 

Education Settings: The Mediating Effects on Prior-achievement Gaps. Didaktika, 13(3). 

https://doi.org/https://doi.org/10.58230/27454312.1151 

Phantharakphong, P., & Liyanage, I. (2022). Teacher professional learning and development: linear 

discourses and complexities of teacher learning. Asia-Pacific Journal of Teacher Education, 



74  

Volume 10, No. 2, December 2024 

DOI: https://doi.org/10.19109/jip.v10i1.25371  

50(3), 311–323. https://doi.org/10.1080/1359866X.2021.2010276 

Rahmawati, Y., Taylor, E., Taylor, P. C., Ridwan, A., & Mardiah, A. (2022). Students’ Engagement 

in Education as Sustainability: Implementing an Ethical Dilemma-STEAM Teaching Model in 

Chemistry Learning. Sustainability (Switzerland), 14(6). https://doi.org/10.3390/su14063554 

Raney, J. H., Morgan, M. C., Christmas, A., Sterling, M., Spindler, H., Ghosh, R., Gore, A., 

Mahapatra, T., & Walker, D. M. (2019). Simulation-enhanced nurse mentoring to improve 

preeclampsia and eclampsia care: An education intervention study in Bihar, India. BMC 

Pregnancy and Childbirth, 19(1), 1–9. https://doi.org/10.1186/s12884-019-2186-x 

Reano, D. (2020). Using indigenous research frameworks in the multiple contexts of research, 

teaching, mentoring, and leading. Qualitative Report, 25(11), 3902–3926. 

https://doi.org/10.46743/2160-3715/2020.4317 

Richard, Z., Chabrol, F., Gautier, L., Zinszer, K., & Ridde, V. (2023). Considering social inequalities 

in health in COVID-19 response: Insights from a French case study. Health Promotion 

International, 38(1), 1–11. https://doi.org/10.1093/heapro/daac173 

Rohatgi, A., & Scherer, R. (2020). Identifying profiles of students’ school climate perceptions using 

PISA 2015 data. Large-Scale Assessments in Education, 8(1). https://doi.org/10.1186/s40536-

020-00083-0 

Ryan, M., Alliott, O., Ikeda, E., Luan, J., Hofmann, R., & van Sluijs, E. (2022). Features of effective 

staff training programmes within school-based interventions targeting student activity 

behaviour: a systematic review and meta-analysis. International Journal of Behavioral Nutrition 

and Physical Activity, 19(1), 1–23. https://doi.org/10.1186/s12966-022-01361-6 

Salmerón Aroca, J. A., Moreno Abellán, P., & Martínez de Miguel López, S. (2023). Teachers’ 

Professional Development and Intelligent Ways of Coping with It: A Systematic Review in 

Elementary and Middle School Education. Journal of Intelligence, 11(1). 

https://doi.org/10.3390/jintelligence11010001 

Solari, M., Vizquerra, M. I., & Engel, A. (2023). Students’ interests for personalized learning: an 

analysis guide. In European Journal of Psychology of Education (Vol. 38, Issue 3). Springer 

Netherlands. https://doi.org/10.1007/s10212-022-00656-3 

Sumardjo, S., Firmansyah, A., & Dharmawan, L. (2023). Social Transformation in Peri-Urban 

Communities toward Food Sustainability and Achievement of SDGs in the Era of Disruption. 

Sustainability (Switzerland), 15(13). https://doi.org/10.3390/su151310678 

Tarabini, A., Curran, M., & Castejón, A. (2022). Ability as legitimation of tracking: Teachers’ 

representations of students in vocational and academic tracks. British Educational Research 

Journal, 48(6), 1049–1064. https://doi.org/10.1002/berj.3808 

Thoyib, M., Ngoh, B., Badrudin, & Karisma, L. A. (2024). Innovative Change Strategies for 

Excellence in Islamic Education: Insights From Indonesia and Thailand. Jurnal Pendidikan 

Islam, 10(1), 63–74. https://doi.org/10.15575/jpi.v10i1.24909 

Ulmanen, S., Soini, T., Pietarinen, J., Pyhältö, K., & Rautanen, P. (2022). Primary and Lower 

Secondary School Students’ Social Support Profiles and Study Wellbeing. In Journal of Early 

Adolescence (Vol. 42, Issue 5). https://doi.org/10.1177/02724316211058061 

Van Geel, M., Keuning, T., Frèrejean, J., Dolmans, D., van Merriënboer, J., & Visscher, A. J. (2019). 

Capturing the complexity of differentiated instruction. School Effectiveness and School 

Improvement, 30(1), 51–67. https://doi.org/10.1080/09243453.2018.1539013 

Weldearegay, H. G., Kahsay, A. B., Godefay, H., Petrucka, P., & Medhanyie, A. A. (2022). The effect 

of catchment based mentorship on quality of maternal and newborn care in primary health care 

https://doi.org/10.19109/jip.v10i1


75 

 

JIP (Jurnal Ilmiah PGMI), Volume 10, No. 2, December 2024 

 

 

  

facilities in Tigray Region, Northern Ethiopia: A controlled quasi-experimental study. PLoS 

ONE, 17(11 November), 1–21. https://doi.org/10.1371/journal.pone.0277207 

Werth, E., & Williams, K. (2021). What Motivates Students About Open Pedagogy? Motivational 

Regulation Through the Lens of SelfDetermination Theory. International Review of Research 

in Open and Distributed Learning, 22(3), 34–54. 

https://doi.org/10.19173/IRRODL.V22I3.5373 

 

 

 


	The Problem of Integrating Pancasila Student Profile with Islamic Religious Education Material Through the Implementation of Content Differentiation Learning
	in Elementary School
	Al Ihwanah1, Fajri Ismail2, Annisa Astrid3, Maryamah4, Sukirman5
	METHOD
	RESULT AND DISCUSSION
	CONCLUSION
	REFERENCES

