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Abstract

This research was aimed at describing the relationship between reading interest and reading
comprehension achievement of EFL students of State Islamic University of Raden Fatah
Palembang in the academic year 2013-2016. Quantitative method, especially correlational
study, was used. The population of the study was 466 active EFL students. By using
purposive sampling technique, there were 86 students involved as participants in this research.
The data were obtained by using two instruments which were reading interest questionnaire
and reading comprehension test. Pearson Product Moment Correlation Coefficient was used
to analyze the data. From the result of the data analysis, it was found that there was no
significant correlation between students’ reading interest and their reading comprehension
achievement since the p-value was (.887) greater than significance value (.887 > .005). In
short, reading interest did not have any relation to reading comprehension achievement of
undergraduate EFL students of State Islamic University of Raden Fatah Palembang Raden
Fatah Palembang.
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Introduction

Reading skill plays an important role in learning English as a foreign language. Reading
is how people discover new things. Therefore, it is considered as an important skill needed
for both academic purposes and lifetime learning (Asgari, 2012; Ifanti, 2012). It is also
supported by Pang, learning to read is an important educational goal (as cited in putra &
Marzulina, 2015). Issa, Aliyu, Akangbe, and Adedeji (2012) assert that knowledge is
transferred from generation to generation through books. It is crucial for learners not only to
read but also to understand what is written (McNamara, 2009). Moreover, in this
technological era, students are surrounded by much information either on-line or off-line.
Reading comprehension enables them to acquire new knowledge and information so that they
are able to achieve academic success.

According to Guthrie et al. (2007), one of the aims of reading is to teach students how
to comprehend different text genres when students are expected to read a wide range of
material to gain knowledge and literary experience. Due to English as a foreign language,
reading is the process of not only acquiring information but also improving the ability of
learning as stated by Essberger (as cited in Kurniawati, 2010). There are various good reasons
for teaching reading. Students may need to read for their work or study, or they want to read
for pleasure. In addition, the exposure to English is an important part of acquiring language.
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The text themselves can act as models for writing, exercise, the study and practice of
grammar, vocabulary, pronunciation, punctuation, and provoke conversation and discussion.

It is important for the undergraduate EFL students to read and to comprehend the text as
today many test serves reading comprehension in English proficiency test to get job. Dreyer
and Nel (2003) add that reading comprehension has come to be the essence of reading,
essential not only to academic learning in all subject areas but also to professional success
and, indeed to lifelong learning. Alshumaimeri (2011) adds reading is a crucial skill in
learning and communication.

In relation to reading, reading is in fact included in one of the test parts in TOEFL test.
Concerning about TOEFL test, it is known that the TOEFL score of undergraduate EFL
students of UIN Raden Fatah Palembang is averagely still low. This indicates that students’
proficency in language skill which one of them is reading skill is still poor despite the fact
that the students have finished their reading courses, ie.: Reading I, Reading 11, Reading Il
and Reading IV, since the first semester. To improve students’ reading ability, the reading
activities used in teaching reading must be as enjoyable as possible as Scott and Ytreberg
(1993) argue that making reading as an enjoyable activity is very important. To enjoy it
students have to be interested in it as what Hidayat and Aisah (2013) explain that without
interest someone is impossible to do anything. It is also supported by Hidi (2001) who argues
that interest has an important role in reader’s text. Interest itself can be defined as the quality
that something has when it attracts somebody’s attention or makes them want to know more
about it (Hornby, 2010).

When one is interested in the topic or the text, it will affect his/her mood and finally,
she/he will engage in the reading. Hidi (2001) states that interest influences the reader’s
comprehension and recall positively. In line with this, Ebbers (2011) confirms that by having
interest, it will enable the readers to process the text, comprehend it deeply, and recall the
information longer. Those who are interested in reading will become absorbed in the reading
activity and, finally, gain more comprehension.

Concerning about the importance of reading interest, UNESCO report in 2012 shows
that reading interest index of Indonesia was 0.001 (Yusuf, 2013). It indicates that among
1000 people, only one is interested in reading, meaning that the reading interest of Indonesian
people is still low. Referring to this phenomenon, it is necessary for government to take some
steps to cope with this problem. Teachers and lecturers should also stimulate their student’s
interest since it promotes active engagement in learning process.

Based on the informal interview with the 25 undergraduate EFL students of UIN Raden
Fatah who have taken all the reading courses,it was found that some of them were not
satisfied with their reading score. Most of them prefer playing games or social media. In fact,
they got bored reading books. It could happen due to some reasons. As a result, only few of
them read, at least to finish one book in a day. Hence, it is critically essential to investigate
the relationship between reading interest of the students and their reading comprehension
achievement.

Regarding the problems above, studies have been undertaken to investigate the
relationship between students’ reading interest and students’ reading comprehension
achievement and one of them is a study conducted by Asgari (2012) who found that
integrating current issues of interest with class material improved students’ reading
comprehension. The findings from the previous studies play an important role in designing
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this research. To sum up, this study intends to investigate whether or not there is a
relationship between students’ reading interest and reading comprehension achievement at
the undergraduate EFL students of UIN Raden Fatah Palembang.

Review of Literature
The concept of reading comprehension

Stauffer defines reading as “getting information from the printed page” (as cited in
Samadi & Mohammadi, 2013, p. 101). It means that the reader tries to get knowledge on
what he or she reads. Pardo (2004) states that comprehension is “a process in which readers
construct meaning by interacting with text through the combination of prior knowledge and
previous experience, information in the text, and the stance the reader takes in relationship to
the text” (p.272). Readers decode the words in reading text, and they have to integrate the
knowledge in the text and the world knowledge for a deeper comprehension. Furthermore,
Suri (2007) explains that reading comprehension achievement is “the power to understand
printed or written material that requires ability to recognize words accurately, to identify
main ideas and supporting details through reading comprehension test” (p.21).

In this study, sub skills of reading comprehension which will be measured are:
identifying main idea, decoding vocabulary, identifying cause and effect, sequencing,
identifying detailed information, making inference, and identifying the writer’s tone based on
the passages given. Identifying main idea is the ability to find out the important points, stated
or implied. In this sub skill, the readers need to choose the most important and relevant
information to process the text (Schelling, Wolters, &Vermunt, 1996). Identifying cause and
effects means the ability to recognize the ideas that explain the cause- effect relationship.
This skill enables the readers to have both a good knowledge and technique to get deep
understanding about the text (Bauman & Bergeron, as cited in Pentimont & Justice, 2010).
Sequence helps the readers to understand what is happening in the text. Identifying detailed
information which involves analysis refers to the ability to find out specific ideas which is
stated, both explicitly and implicitly in the text. Decoding vocabulary is the ability to
recognize the meaning of a word based on context of the passage (Cunningham & Stanovich,
1998). Making inference refers to the ability to use two or more pieces of information from a
text in order to arrive at a third piece of information that is implicit (Kispal, 2008).

The concept of reading interest

In accordance with Schraw and Lehman (2001), interest is defined as liking and willful
engagement in a cognitive activity. It plays an important part in learning process since it
promotes active engagement and focusing one’s attention. Interest is commonly categorised
as individual/personal and situational interest (Eidswick, 2010). Crow and Crow state that
there are three factors which influence students’ reading interest (as cited in Fadliyatis, 2014,
p. 4). They are intrinsic motivation, social motive and emotion. Intrinsic motivation involves
students’ curiosity that generates their interest in reading. Social motive involves the
activities supported by the environment. Emotion involves students’ feeling when reading.
Crow and Crow also mention five main indicators of reading interest (as cited in Fadliyatis,
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2014, p. 7). They are attention, time use, motivation, emotion, and effort to read. The students
with high interest usually read more and find it useful and enjoyable (Beale, 2004). They will
spend their time by reading more than other activities, focus and absorb in it. Besides, having
high motivation and attempt to read book is also indication of interest in reading. Those five
indicators would be the basis measurement of reading interest.

Methodology
Research design

In this study, I used a correlational research method to find out the correlation between
variables and interpret the result that may appear. | used this method to find out the
correlation between students’ reading interest and their reading comprehension achievement.
Creswell (2005) states that correlation design is procedures in quantitative research in which
investigators measure the degree of association (relationship) between two or more variables
using the statistical procedure of correlation analysis. Furthermore, Fraenkel, Wallen and
Hyun (2012) states that correlational studies investigate the possibility of relationships
between only two variables although investigations of more than two variables are
common.The first procedure was I identified the students’ reading interest by using
questionnaire and the second procedure was | gave the students reading comprehension test.
The next step was | analyzed the data normality, the data linearity and the correlation
between variables through SPSS based on the results of the questionnaire and test.

Research site, sampling, and participants

According to Richards and Schmidt (2010), population in statistics is any set of items,
individuals, which share some common and observable characteristics and from which a
sample can be taken. It is in line with what Frankel, Wallen and Hyun (2012) state that the
population is a group where the researcher (as cited in Marzulina, 2018, p. 67).Thus, one can
speak of comparing test scores across a sample of a population of students and Creswell
(2012) states that population is a group of individuals who have the same characteristic.. The
population of this study was all of the students of English Education Study Program, Faculty
of Teacher Training and Education of UIN Raden Fatah, Palembang, in the 1st, 3rd, 5th and
7th semesters in the academic year 2013/2016. The total number of the population was 174.
The writer chose the sample using purposive sampling (judgmental sampling). The writer
took the students who have already taken Reading courses (Reading I, 1l, Ill, 1V, Extensive
Reading) as the sample. Therefore, the students of the fifth semester were taken as sample in
this study. However, when conducting the research there were only 86 students participated.
According to Fraenkel, Wallen, and Hyun (2012), a sample should be as large as the
researcher can obtain with a reasonable expenditure of time and energy. Moreover most
researchers mention the minimum acceptable sample size for a correlation study is considered
by to be no less than 30.

Ta’dib: Journal of Islamic Education = Volume 23, Number 1, June 2018 57
Available online athttp://jurnal.radenfatah.a c.id/index.php/tadib


http://jurnal.radenfatah.ac.id/index.php/tadib

T24db T <

Data collection

The data were collected by using a questionnaire and reading comprehension test.
Oppenheim (1982) stated that the purpose of questionnaire as a whole is measurement ( as
cited in Marzulina, 2010, p.32). To measure the students’ reading interest, there were 45
items in the reading interest questionnaire which was taken from Fadliyati (2014). The last
instrument was reading comprehension test taken from Longman’s TOEFL Preparation and
Clif’s TOEFL Practice. The test has 50 questions in the term of multiple choice questions.

The instruments used in a research have to be valid and reliable. Korb (2013) says that an
instrument in which its reliability and validity have already been proofed from the previous
study can be applied to other particular studies (as cited in Marzulina et al. (2018). Since the
questionnaire, Reading Interest Questionnaire was adopted, there was no need to conduct the
validity test anymore. Moreover, Fadliyatis (2014), in her research, stated that the
questionnaire was adequate to measure students’ reading comprehension achievement.
Furthermore, Fadliyatis (2014) has revealed the reliability of the questionnaire, which was
0.780. Since the coefficient should be at least 0.7, the questionnaire was reliable. Thus, the
questionnaire was valid and reliable as the instrument to collect the data. Furthermore, since
the reading test was taken from Longman TOEFL preparation and Cliff’s TOEFL, there was
no need to conduct the validity test anymore. This test just focused on 6 aspects of reading
comprehension; main idea, detail, cause-effect, inference, vocabulary, and sequence.

Data analysis

The data collected from the questionnaire and the test were analyzed. Students’ scores
based on the reading interest questionnaire were counted and put into reading interest
categories, i.e.: very high, high, moderate, low, and very low. Students’ scores on reading
comprehension achievement were also counted and classified into reading comperehension
levels, i.e.: very good, good, average, poor, verypoor. To explain the data, percentage and
descriptive statistics were found out. Then, the normality and linearity test were applied. To
see the correlation between variables, Pearson product-moment correlation coefficient was
applied.

Findings and Discussion
The result of students’ reading interest and their reading comprehension achievement

First of all, the result of reading interest presented. Reading interest minimum score was
113 and the maximum score was 167. Reading interest’s mean score was 137.36 and the
standard deviation was 11.949. The last, reading comprehension minimum score was 16 and
maximum score was 76. The mean score of reading comprehension test was 41.84 and the
standard deviation was 15.421. Furthermore, students’ reading interest level is presented in
Table 1.
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Table 1. Score distribution of reading interest

Level of Reading Interest Raw Score Number of Students Percent (%)
Very high 186 — 216 0 0
High 153 - 185 9 10
Moderate 120 — 152 71 83
Low 87119 6 7
Very low 54 — 86 0 0
Total 86 100

Based on Table 1, the descriptive data showed that 0% students who had very high
reading interest, 10% had high reading interest, 83% had moderate reading interest, 6% had
low reading interest, and 0% had very low reading interest. Then, the result of reading
comprehension is presented. Reading comprehension minimum score was 16 and maximum
score was 76. The mean score of reading comprehension test was 41.84 and the standard
deviation was 15.421. Furthermore, students’ reading comprehension achievement is
presented in Table 2.

Table 2.Score distribution of reading comprehension achievement

Categories of Reading Score Interval Number of Students Percent (%)
Comprehension

Very Good 80— 100 0 0
Good 70-79 6 7
Average 60 — 69 8 9

Poor 50-59 13 15

Very Poor 0-49 59 69

Total 86 100

It can be seen from the Table 2 that 0% had a very good reading comprehension
achievement, 7% had good reading comprehension achievement, 9% had average reading
comprehension achievement, 15% had poor reading comprehension achievement, and 69%
had very poor reading comprehension achievement.

The results of normality test and linearity test

Based on the results of normality test, it was found that the significance value of
reading interest was 0.301, and the significance value of reading comprehension was 0.87.
Since all of the significance values are higher than 0.05, it can be concluded that the data are
normally distributed. Therefore, the data could be used for further analysis. Next, the results
of linearity showed that, the deviation from linearity between reading interest and reading
comprehension was 0.418. To sum up all the data were linear for each correlation and
regression.
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Correlation betweenstudents’ reading interest and their reading comprehension
achievement

Based on the result of the data analysis, it showed that the correlation coefficient or the
r—obtained (-.016) was lower than r-table (0.05) (n-2=84). Then the level of probability (p)
significance (sig.2-tailed) was .466. It means that p value (.466) was higher than 0.05. Thus,
it means that there was no statistically significant correlation between reading interest and
reading comprehension achievement of the undergraduate of EFL students of UIN Raden
Fatah Palembang. The detail result is diplayed in Table 3.

Table 3. Correlation between reading nterest and reading comprehension achievement
Pearson Product Moment Correlation between Variables Measured
Reading Comprehension

Achievement
Reading_Interest Pearson Correlation -.016
Sig. (2-tailed) .887
N 86
Pearson Correlation 1

Discussion

There are some discussions of this study. First, in this study most of the students had
moderate reading interest. It means that they liked reading even though in moderate level.
They also liked their reading class, and liked being asked about their opinion after reading.
However, most of them liked reading for pleasure, especially reading the type of books that
they liked. They reported that they were interested only in certain books. In addition, they felt
happy when they read book although sometimes they got bored in doing this activity. It could
happen due to some reasons. Based on the analysis of the questionnaire, only few of them
read at least one book in a day. The reason could be due to the development of technology
nowadays. They are surrounded by much more interesting stuffs such as social media on
internet, video games, movies, television and some others. It is in accordance with what
Hritcu and Schipor (2014) state that reading has lost ground in a society dominated by mass
media. It is also proved by the finding that only some of them preferred reading to playing
games in their spare time. They also thought that joining extracurricular activity was more
fun than reading.

Next, for reading comprehension, the data distribution shows there was the small
amount of percentage of the students who were in good level as the students who were in
average level of achievement. It could happen since they had already completed their reading
courses, so they have enough knowledge and skills in reading comprehension questions. It
also showed a big percentage was in poor and very poor reading achievement level. However,
there was no one in a very good level of reading comprehension. This might happen due to
some factors involved in reading comprehension. It could be caused by the fact that they did
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not focus in doing the reading comprehension test because the research was done after they
had taken subjects at college. Some of them were also doing the test by chatting with their
friends. As stated by Lenz (2014), reading comprehension is affected by the reader's
knowledge of the topic, knowledge of language structures, knowledge of text structures and
genres, knowledge of cognitive and metacognitive strategies, their reasoning abilities, their
motivation, and their level of engagement. It might be that the students were not engaged
fully during the test, or they had low motivation to do the test.

The finding in the study is in line with the study of Brooks (1971). He found that there
was no statistically significant relationship between reading interest and reading
comprehension. Fieldman and Blom (1981) also could not find any relation of interest and
incentive to the reading comprehension of average and below-average readers. However, this
result is contrary to the finding of Asgari (2011). He revealed that integrating current issues
of interest with class material improved students’ reading comprehension at Islamic Azad
University in Hidaj. In fact, related to reading comprehension achievement, there are some
researchers that failed to prove that reading interest is the variable that give contribution to
the students’ reading comprehension achievement (Holliday, 1989; O'Sullivan, 1997; &
Scholtz, 1975). The result of the study also supports the work of Townsend and Townsend
(1990) in which reading interest was not the factor that can influence students’ reading
comprehension. Kirby (2010) also could not find that reading interest correlate to the reading
ability. Based on the finding above, it can be said that students’ reading interest did not
correlate significantly to their reading comprehension achievement. Thus, it did not matter
whether the reading interest of the students were high or low, even more, it did not mean
anything if the students were affected by attention, time use, motivation, emotion, and effort
toward their reading comprehension achievement, because the difference among their aspects
of reading interest did not give any differences in their reading comprehension achievement
score.

In relation to this, there might become independent variables that might give the
significant influence toward the students’ reading comprehension achievement. In my
perspective, reading motivation is the factor that might correlate to the students’ score,
especially in reading, and influence it significantly. Because related to the theory, motivation
is a mental strength for students to comprehend what they read in order that it will be a
reading process. Motivated students are more engaged in reading, more confident, and more
likely to comprehend successfully. Moreover, other factors that could have the most
influential effect to students’ reading comprehension achievement are their background
knowledge and reading habit. Because logically it is almost impossible for the students to
answer question from reading test if they cannot activate their world and literary knowledge
to link what they know to what they're reading. The information they may need could be
gained by reading book. But, as a matter of fact, the reading habit of Indonesian still in the
low level, it also could occur in EFL students of UIN Raden Fatah Palembang that is why
they show a tendency that they do not like reading book even for their course book.

Conclusion

The finding indicated that the null hypothesis was accepted while the alternative
hypothesis was rejected as the correlation coefficient was .016 and the p-value was .887

Ta'dib: Journal of Islamic Education = Volume 23, Number 1, June 2018 61
Available online athttp://jurnal.radenfatah.a c.id/index.php/tadib


http://jurnal.radenfatah.ac.id/index.php/tadib

- Ah
i o

which was greater than .05 (.887 > .05). It can be implied that there was no statisticaly
significant correlation between students’ reading interest and reading comprehension
achievement of EFL students at UIN Raden Fatah Palembang. This result also means that the
students with high interest in reading, and applying it effectively in the learning process
(reading activity) will have no guarantee that they will have satisfactory reading
comprehension achievement and it also could not be proved that the students whose interest
in reading is low will have low score in reading comprehension achievement. There must be
other factors that influence their reading comprehension, such as reading motivation, and
their habitual in reading. Therefore, future studies are expected to have deeper studies on
what could influence the achievement in reading comprehension especially the mentioned
ones above. It is also recommended for other research to have bigger number of sample for
the research and to have other supporting techniques of collecting the data such as interview
or observation to get more specific description of students’ interest.

References

Ainley, M., Hidi, S., & Berndorff, D. (2002). Interest, learning, and the psychological
processes that mediate their relationship. Journal of Education Psychology, 94(3), 545-
561. Retrieved from www.researchgate.net

Alderson, J. C., & Lukmani, Y. (1989). Cognition and reading: Cognitive levels as embodied
in test questions. Reading in a foreign language, 5(2), 253- 270. Retrieved from
http/Aww. nflrc. hawaii.ed u/rfl/Pastissues/rfl52alderson.pdf

Alshumaimeri, Y. (2011). The effects of reading method on the comprehension performance
of Saudi EFL students. International Electric Journal of Elementary Education, 4(1),
185-195. Retrieved from https//eric.ed.gov/?id=EJ1068613

Asgari, M. (2012). Integrating current issues of interest into class materials in teaching
reading comprehensions. Journal of Basic and Applied Scientific Research, 2(5), 5299-
5308. Retrieved from www.textroad.com

Asgari, M. (2012). Integrating current issues of interest into class materials in teaching
reading comprehensions. Journal of Basic and Applied Scientific Research, 2(5), 5299-
5308. Retrieved from www.textroad.com

Cooper, S., & Lewy, L. (1988). Communication skills. Encyclopedia of Education, 17(5),
126- 133. Retrieved from https://dosc.google.com

Creswell, J. W. (2005). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research (2nd ed.). Columbus, OH: Pearson Merrill Prentice
Hall.

Cunningham, A. E., & Stanovich, K. E. (1998). What reading does for the mind. American
Educator, 22(1-2),8-15. Retrieved from www.csun.edu

Dreyer, C., &Nel, C. (2003).Teaching reading strategies and comprehension within a
technology-enhanced learning environment system, 31, 349-365. doi:10.1016/S0346-
251X(03)00047-2

Ebbers, S. M. (2011). How to generate interest so reading comprehension improves.
Retrieved from http://www.cdl.org /resourcelibrary/pdf/ How%
20t0%20Generate%20Interest%20S0%20Reading% 20  Comprehension
%20Improves.pdf

Ta'dib: Journal of Islamic Education = Volume 23, Number 1, June 2018 62
Available online athttp://jurnal.radenfatah.a c.id/index.php/tadib


http://jurnal.radenfatah.ac.id/index.php/tadib
http://www.researchgate.net/
http://www.nflrc.hawaii.edu/rfl/PastIssues/rfl52alderson.pdf
http://www.textroad.com/
http://www.textroad.com/
https://dosc.google.com/
http://www.csun.edu/

- Ah
i o

Eidswick, J. (2009). The influence of interest on reading comprehension in EFL students.
Annual Research Report of the Language Center, 12, 25-38. Retrieved from files
http://eric.ed.gov/ful ltext/ ED506195.pdf.

Eidswick, J. (2010). Interest and prior knowledge in second language reading comprehension.
JALT Journal, 32(2), 149-168. Retrieved from www.kilc.konan-
u.ac.jp/modules/info/src/eidswick/2.pdf

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to evaluate research in education
(8th ed.). New York, NY: McGraw-Hill.

Guthrie, J. R., Hoa, A. L. W., Wigfield, A., Tonks, S. M., Humenick, N. M., & Little, E.
(2007). Readng motivation and reading comprehension growth in the later elementary
years. Contemporary Educational Psychology, 32, 282-312.
doi:10.1016/}.cedpsych.2006.05.004

Hidayat, H., & Aisah, S. (2013). Read interest co-relational with student study performance
in IPS subject grade IV (four) in state elementary school 1 Pagerwangi Lembang.
International

Hidi, S. (1990). Interest and its contribution as a mental resource for learning. Review of
Educational Research, 60(4), 549- 571.

Hidi, S. (2001). Interest, reading, and learning: Theoretical and practical considerations.
Educational Psychology Review,13(3), 191-209. Retrieved from https/Avww.msu.edu
Hidi, S., & Harackiewicz, J. (2000). Motivating the academically unmotivated: A critical
issue for the 21st century. Review of Educational Research, 70(2), 151- 179. Retrieved

from www.unco.edu

Hritcu, O., & Schipor, M. D. (2014). A study on children’s interest towards reading- A
questionnaire-based survey. Education and Development, Research and Practice
(EDRP), 1(1), 1-7.

Iftanti, E. (2012). A survey of the English reading habits of EFL students in Indonesia.
TEFLIN Journal, 23(2). 149-164. Retrieved from
http://journal.teflin.org/index.php/teflin/article/view/298/244

Issa, A. O., Aliyu, M. B., Akangbe, R. B., & Adedeji. A. F. (2012). Reading interests and
habits of the federal polytechnic, OFFA, students. International Journal of Learning &
Development, 2(1), 470-486. Retrieved from http ://www. macrothink.
org/journal/index.php/ijld/article/view/1470/1184

Johnson, B., & Christensen, L. (2012). Educational research: Quantitative, qualitative, and
mixed approaches (4th ed.).Thousand Oaks, CA: SAGE Publications.

Kispal, A. (2008). Effective teaching of inference skills for reading: Literature review.
Retrieved from http//www.education.gov. uk/

Kurniawati, D. (2010). The correlation between reading motivation and reading
comprehension achievement of the eleventh year students of SMA Negeri 1 Belitang.
Undergraduate Unpublished Thesis. Inderalaya: Faculty of Teacher Training and
Education,Sriwijaya University.

McNamara, D. S. (2009). The importance of teaching reading strategies. Perspectives on
Language and Literacy. 34-40. Retrieved from http//www.austinisd.org/

Marzulina, L. (2010). Lecturer’s roles and communicative functions in english education
study program classroom of faculty of teacher training and education. Retrieved from

Ta’dib: Journal of Islamic Education = Volume 23, Number 1, June 2018 63
Available online athttp://jurnal.radenfatah.a c.id/index.php/tadib


http://jurnal.radenfatah.ac.id/index.php/tadib
http://eric.ed.gov/fulltext/ED506195.pdf
http://www.kilc.konan-u.ac.jp/modules/info/src/eidswick/2.pdf
http://www.kilc.konan-u.ac.jp/modules/info/src/eidswick/2.pdf
https://www.msu.edu/
http://www.unco.edu/
http://journal.teflin.org/index.php/teflin/article/view/298/244
http://www.education.gov.uk/
http://www.austinisd.org/
http://scholar.google.com/scholar?cluster=8120951589768271524&hl=en&oi=scholarr
http://scholar.google.com/scholar?cluster=8120951589768271524&hl=en&oi=scholarr

- Ah
| 12 0

https://scholar.google.com/scholar?cluster=8120951589768271524 &hl=en&as sdt=200
5&sciodt=0,5

Marzulina, L. (2018). Learning Strategy towards Students’ Descriptive Writing Achievement
Taught by Using Pick — List — Evaluate — Active — Supply — End Strategy. Edukasi:
Jurnal Pendidikan Dan Pengajaran, 5(1), 63-75. Retrieved from
http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/2050

Marzulina, L., Pitaloka, N., Herizal, Holandyah, M., Erlina, D., & Lestari, I. (2018). Looking
at the Link between Parents’ Educational Backgrounds and Students’ English
Achievement. Indonesian Research Journal in Education |IRJE|, 2(1), 51-60. Retrieved
from https//online-journal.unja.ac.id/index.php/irje/article/view/4425

Pardo, L. S. (2004). What every teacher needs to know about comprehension. The Reading
Teacher, 58(3), 272-280. Retrieved from www.learner.org

Pentimonti, J. M., & Justice, L. M. (2010). Teachers’ use of scaffolding strategies during read
aloud in the preschool classroom. Early Childhood Education Journal, 37, 241- 248.
Retrieved from httpz//eric.ed.gov/?id=EJ867592

Putra, H., & Marzulina, L. (2015). Teaching reading comprehension by using Content-based

instruction (CBI) method to the second year learners at MTS Al-furgon Prabumulih.
Edukasi: Jurnal Pendidikan dan Pengajaran, 2 (1), 1-12.
http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/592.

Samadi, F. & Mohammadi, F. A. (2013). The interaction between Iranian EFL learners’
interest in reading comprehension topics and their reading comprehension ability.
European Online Journal of Natural and Social Sciences, 2(2). 101-108. Retrieved from
http://european-science.com/eojnss/article/view/144

Schellings, G. L. M., Wolters, V. B. H. A. M., Vermunt, J. D. (1996). Selection main points
in instructional texts: Influences of task demands. Journal of Literacy Research, 28(3),
355- 378. Retrieved from jlr.sagepub.convcontent/28/3/355.full.pdf

Schraw, G., Bruning, R., & Svoboda, C. (1995). Sources of situational interest. Journal of
Reading Behavior, 27,(1), 1-17. Retrieved from jlr.sagepub.com/content/27/1/1.full.pdf

Scott, W. A., &Ytreberg, L. H. (1990).Teaching English to children. New York, NY:
Longman Group.

Shnayer, S. W. (1968). Some relationships between reading interest and reading
comprehension. Retrieved from http//eric.ed.gov/?id=ED022633

Yusuf, E. (2013, November 2). Perpusnas: Minat baca masyarakat Indonesia masih rendah.

Republika. Retrieved from http ://www.republika.co.id/
berita/nasional/daerah/13/11/02/mvmvqg4-perpusnas- minat-baca- masyarakat- indonesia-
masih-rendah

Ta'dib: Journal of Islamic Education = Volume 23, Number 1, June 2018 64

Available online at http://jurnal.radenfatah.acid/index.php/tadib


http://jurnal.radenfatah.ac.id/index.php/tadib
https://scholar.google.com/scholar?cluster=8120951589768271524&hl=en&as_sdt=2005&sciodt=0,5
https://scholar.google.com/scholar?cluster=8120951589768271524&hl=en&as_sdt=2005&sciodt=0,5
http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/2050
https://online-journal.unja.ac.id/index.php/irje/article/view/4425
http://www.learner.org/
http://eric.ed.gov/?id=EJ867592
http://jurnal.radenfatah.ac.id/index.php/edukasi/article/view/592
http://european-science.com/eojnss/article/view/144
http://eric.ed.gov/?id=ED022633
http://www.republika.co.id/

