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INTRODUCTION

The implementation of an effective education system demands substantial
transformation aligned with the dynamic development of society. The development of
education requires strong and targeted policies to enhance school quality. Schools serve as
intermediaries in developing human resources that play a central role in nation-building
processes (Hidayati & Rohanah, 2015). Therefore, education must evolve in tandem with
the times and the increasingly complex challenges faced by schools in this era of
globalization. The advancement of globalization significantly influences the development of
science and technology. However, despite its benefits, globalization has also resulted in
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adverse effects, such as the erosion of students' moral values, widening social inequalities,
and the displacement of local cultures. Wahid (2024) notes that digital integration has
redefined religious identities and practices, posing ethical challenges in Muslim societies.
On the other hand, globalization has positively contributed to improving teacher quality,
stimulating student innovation, and enhancing educational standards (Saodah et al., 2020).
To address these diverse challenges, enhancing human resources through quality education
remains a critical solution (Fitri, 2016).

During the Covid-19 pandemic, Indonesia’s education sector underwent substantial
disruption. The pandemic not only reduced student achievement levels but also exposed
deep-rooted systemic issues in the national education system. Studies have revealed that
Indonesia has faced a significant learning crisis in recent years. In response, the Ministry of
Education and Culture initiated reforms through the development of the Merdeka
Curriculum as a recovery strategy (Khoirurrijal et al., 2022). This curriculum reflects a broader
historical trend in Indonesian education policy, following earlier curricular models from
1947 to 2013, including the 2006 KTSP and the 2013 Curriculum (Kurikulum 2013), revised
in 2018 (Fauzi, 2022). According to Nawawi et al. (2023), curriculum development involves
not only planning and implementation but also systematic evaluation, highlighting the
importance of continuous improvement. The Merdeka Curriculum marks a shift towards
greater flexibility and student-centered learning, aiming to address both cognitive and
character development goals.

Since its rollout in the 2022/2023 academic year, the Merdeka Curriculum has
introduced significant changes to formal education in Indonesia. Its emphasis on learner
autonomy, holistic character formation, and the integration of Pancasila values through the
PS5 project represents a transformative approach. In the context of Islamic Religious
Education (PAI), the curriculum not only focuses on cognitive domains but also emphasizes
moral and spiritual development. However, the practical implementation of P5 has been
limited. Teachers often struggle to align P5 themes—such as entrepreneurship, diversity, or
mutual cooperation—with Islamic values, leading to inconsistencies in curriculum execution
(S. Tuerah & Tuerah, 2023). These challenges are also supported by findings from Sahibe et
al. (2025), who emphasize that PAI learning management requires enhanced teacher
readiness, structured leadership, and collaborative practices to navigate curriculum reform
effectively.

In practice, several obstacles continue to hinder the effective application of the
Merdeka Curriculum in Islamic Religious Education. Among the most pressing issues are
teachers’ difficulties in selecting suitable and relevant PS5 themes that reflect Islamic
principles, a lack of access to guiding literature or models of best practice, and insufficient
infrastructure to support meaningful project-based learning (Mustofa et al., 2024).
Rumawang et al. (2024) also observed similar challenges in rural and under-resourced
schools, noting significant disparities in curriculum implementation. The gap between
curriculum design and practical implementation points to the need for deeper research on
how PAI teachers adapt the curriculum to local and religious contexts. Although previous
studies, such as that by Abdurroziq & Hanif (2024), emphasize the creative potential the
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curriculum offers for both students and teachers, these opportunities are often hampered by
the lack of thematic and pedagogical support. Jasiah et al. (2024), in their systematic review,
reveal varying interpretations and inconsistent applications of Merdeka Curriculum
principles by Islamic education teachers across schools, highlighting a critical area for
intervention.

Moreover, the evaluation dimension within PAI learning under the Merdeka
Curriculum remains underexplored. Rahman et al. (2024) emphasize the importance of
aligning learning outcomes with project-based evaluation models to ensure coherence
between instructional practices and assessment. However, this remains a significant gap in
teacher implementation. Similarly, Sulistyowati et al. (2025) underscore the critical role of
continuous professional development and resilience training in helping teachers adapt to
curriculum changes, especially in digital and blended learning environments. While these
studies provide valuable insights, they often stop short of detailing the specific methods or
strategies teachers use to successfully align P5 projects with Islamic values in their
classrooms. Therefore, it becomes essential to investigate concrete strategies and
instructional practices that PAI teachers apply in real-world contexts.

Given these issues, the current study aims to explore and analyze the strategies
employed by PAI teachers in implementing the P5 project within the Merdeka Curriculum
framework, ensuring its alignment with Islamic teachings and relevance to students’ lives.
This research is urgent, especially amidst ongoing curriculum transformations and the
heightened need for Islamic education to play a formative role in student character
development. Noor et al. (2023) stress the centrality of PAI in shaping students’ moral values
and personal identity, reinforcing the importance of effectively adapting PAI content to new
curricular models. As noted by Ahyat (2017), Islamic Religious Education is not merely the
transmission of knowledge but a holistic effort to cultivate faith, practice, and lifelong
devotion among students. Consequently, this study provides an important contribution to
understanding how Islamic education can be preserved and strengthened through curriculum
innovation, equipping teachers to address current educational demands with both
competence and cultural sensitivity.

LITERATURE REVIEW

Merdeka Curriculum

The Independent Learning Curriculum is a new policy realized by the Minister of
Education Nadiem Makarim as a breakthrough in restoring the authority of the management
system in the education of school principals and local governments (Hutabarat et al., 2022)
The policy of the independent learning curriculum was created with a desire to make
Indonesia a smart, smart, and wise country that can realize a more advanced life for its people
(Asfiati, 2020). The Merdeka Curriculum is a diverse learning curriculum. In the Merdeka
Curriculum, students are more emphasized on content to understand and develop
competencies. The Merdeka Curriculum aims to restore power from schools and manage
education to suit the conditions in their regions. The Merdeka Curriculum is also considered
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to be able to accelerate to achieve the goals of national education (Kemendikbudristek,
2022).

The Merdeka Curriculum is a curriculum system that focuses on the personality,
interests, and talents of students. Learning focuses on essential content to help learners
deepen their understanding and improve their skills. According to Nadiem Makarim,
teachers should create an independent learning curriculum before teaching (Aisyah et al.,
2022). This Merdeka Curriculum is supported by 3 reasons. First, the education that was
implemented before was carried out very rigidly and was too bound by rules, for example
bound by the UN, RPP, and so on. The existence of these rules will not support well to
achieve the goals of national education. Second, the achievement of ineffective goals can be
seen from the results of the tests achieved by students in international tests. Students are still
not strong in critical reasoning and the main thing when it comes to literacy and numeracy.
Third, the policy of freedom of learning that is not implemented rigidly and implemented
flexibly is one of the things that can be a solution to education problems (Azkiya, 2023).

The implementation of the Merdeka Curriculum can be carried out in each
educational institution according to the readiness of the school. In the current reality, this
Merdeka Curriculum is seen as a more flexible curriculum when compared to the previous
curriculum. Because in the application of learning, teachers, students and schools feel that
there is more confusion. For example, students when studying in class are not required to
read or memorize, but they can also learn how to make a project to apply from the P5
(Idhartono, 2022)

The implementation of the Merdeka Curriculum expects all schools at every level to
facilitate decent learning facilities for students that can be used to support their success
(Pratikno et al., 2022). This is done so that the Merdeka Curriculum implemented can be
carried out properly. The Merdeka Curriculum also has certain characteristics, including: 1)
based on projects and characters 2) focusing on essential materials 3) flexible for teachers
and students. (Redana & Suprapta, 2023)

Islamic Religious Education

Islamic religious education is considered one of the main supporters in the national
education system to improve the quality of human beings in increasing faith and piety. In
the academic world, Islamic religious education lies in the scope of discovery, not only in
the scope of justifiers (Noor, 2014). In the book Drajat (2000) it is stated that Islamic
religious education is a teaching that parents want to convey to their students so that they
can understand, practice Islamic teachings, and make it a guideline for life and education.

Islamic Religious Education is a form of learning process with the aim of instilling
Islamic religious, moral and ethical values in students. The main purpose of Islamic religious
education is to realize a personality who has strong faith, piety, has noble morals and is able
to implement Islamic teachings in their daily lives. Islamic religious education also teaches
its students to socialize in society well, which is taught in muamalah learning about social
interaction (Salisah et al., 2024).
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Islamic Religious Education is a subject given to students at various levels from
elementary school to high school. In the context of a wide scope of material and the
availability of a limited number of lesson hours, this Merdeka Curriculum can be a solution
to various problems faced by teachers in teaching Islamic Religious Education subjects.
Implementing an Merdeka Curriculum requires several things that must be considered,
including (Rifa’i et al., 2022): In learning, Islamic Religious Education must be able to move
students' critical attitude and creativity to develop. In a critical context, Islamic Religious
Education that is taught must be related to or in accordance with the current context and also
have its benefits. In the creativity contest, Islamic Religious Education must be able to make
students can collaborate and interact well. In addition, Islamic religious education also
teaches students to build confidence in themselves (Darise, 2021).

In addition, Islamic religious education teachers are required to be able to analyze
the learning outcomes that have been stipulated in the BSKAP Decree no. 33 of 2022 to be
a learning goal to be achieved according to the level and phase of students. In this learning
achievement, it is not limited to the school year but will be grouped according to the form
of the phase so that the implementation can be flexible. However, if the Islamic Religious
Education teacher does not provide initial screening for his students, then later it will
determine the learning goals that will be achieved during learning, it will be difficult.
Therefore, Islamic religious education teachers are required to make assessments whose
results from the assessment will be used to see and measure the achievement of the goals
that have been made (Uswatun, 2021). Based on some of the opinions above, it can be
concluded that Islamic Religious Education is an effort to guide students in learning to
continue to learn Islamic teachings and practice them in daily life.

METHOD

This research was conducted at SMA Negeri 1 Wuryantoro using a qualitative
research method. Qualitative research is used to explore and understand the meaning that
individuals or groups ascribe to social or human problems. It emphasizes detailed,
interactive, and two-way communication to uncover phenomena based on the experiences
and perspectives of participants. The approach used in this study is phenomenological, which
focuses on describing how individuals experience a particular phenomenon. The
phenomenological approach is appropriate for this study because it seeks to understand how
PAI teachers and students perceive and make sense of the implementation of the Merdeka
Curriculum, addressing not only what happens but also how and why it happens.

The data in this study were obtained from both primary and secondary sources.
Primary data sources included direct observations and semi-structured interviews with
Islamic Religious Education (PAI) teachers and students. Observations were conducted at
the beginning of the semester, specifically during the implementation of the P5 project
activities in school. Semi-structured interviews were carried out with PAI teachers across
grades X to XII to gain insights into their strategies, experiences, and challenges. In addition,
interviews were also conducted with three selected students to validate the findings from the
teacher interviews and to capture student perspectives the implementation of the curriculum.
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Secondary data sources were collected from relevant school documents, such as the
Merdeka Curriculum implementation guidelines, syllabi, and evaluation reports. To ensure
the validity and credibility of the collected data, the researcher employed the data analysis
model by Miles and Huberman, which involves three main steps: data reduction, data
display, and conclusion drawing. This analytical process was conducted interactively and
continuously throughout the research period. By following these procedures, the researcher
ensured that the data obtained from multiple sources were authentic, reliable, and accurately
reflected the realities of curriculum implementation in the field.

RESULTS

Implementation of the Merdeka Curriculum in Islamic Religious Education Learning
at SMA Negeri 1 Wuryantoro

The findings of this study indicate that the implementation of the Merdeka
Curriculum in Islamic Religious Education (PAI) learning at SMA Negeri 1 Wuryantoro has
been progressing relatively well each academic year. The school has adopted the core
characteristics of the Merdeka Curriculum, where learning is centered on essential
competencies and student needs. The delivery of PAI material has become more focused,
emphasizing core concepts that integrate religious values with real-life relevance. PAI
teachers often use group discussion methods to encourage students' active participation and
deepen their understanding of religious teachings. This shift toward essential material
delivery not only simplifies content but also strengthens students’ ability to reflect on their
spiritual growth and values.

From classroom observations and interviews, it was found that learning activities
cover the cognitive, affective, and psychomotor domains. Cognitively, students are not only
encouraged to memorize concepts but are also guided to engage with various sources, both
conventional and digital, to enhance critical and reflective thinking skills. This is aligned
with Kruskopf et al. (2024), who argue that building cognitive mastery in the digital age
requires diverse learning exposure and strong academic self-efficacy. Psychomotor
development is also promoted through school religious activities, such as dhuha prayer,
congregational prayer, and Friday prayer. In the affective domain, students demonstrate the
application of Islamic teachings in social life both at school and at home, suggesting that
religious instruction is being internalized meaningfully.

1. Pancasila Student Profile Strengthening Project (P5)

The implementation of P5 within the context of PAI learning at SMA Negeri 1
Wuryantoro shows significant integration, particularly with themes such as entrepreneurship
and mutual cooperation. Teachers make an effort to contextualize Islamic values within the
framework of each P5 theme. For instance, under the theme of entrepreneurship, students

are taught the importance of honesty, trustworthiness, and sharia-based economic principles.
These values are not only discussed theoretically but also applied in practice through student-
organized mini-markets and project-based simulations of Islamic business ethics.
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However, the implementation of P5 is not without its limitations. Although teachers
are motivated to align religious teachings with project themes, there is still a lack of concrete
guidance and structured examples. As noted by Jasiah et al. (2024), teachers often rely on
personal initiative and interpretation due to limited standardized modules or support systems.
The gap between national curriculum expectations and classroom realities necessitates
stronger institutional support. Rahman et al. (2024) emphasize that effective project-based
learning in PAI requires clear evaluative models and pedagogical training to ensure
alignment with both academic and character development goals.

2. Development of soft skills

Soft skills development is another core emphasis of the Merdeka Curriculum as
implemented in Islamic Religious Education. At SMA Negeri 1 Wuryantoro, teachers report
positive improvements in students’ collaborative skills, public speaking, responsibility, and
empathy through regular involvement in classroom discussions, peer teaching, and PS5
projects. Group tasks and presentations encourage students to take initiative, communicate
ideas clearly, and build mutual respect. These findings align with Sahibe et al. (2025), who
state that effective learning management in PAI fosters not only spiritual growth but also
practical competencies essential for real-world engagement.

Moreover, religious practices such as organizing school prayer sessions, participating
in Islamic competitions, and managing charity initiatives are used as tools to cultivate
leadership, discipline, and civic engagement. Teachers play a mentoring role, guiding
students to connect Islamic teachings with their behavior and attitude. Sulistyowati et al.
(2025) point out that teacher readiness and resilience play a vital role in this process,
especially in adapting to new methods and tools introduced by the Merdeka Curriculum. The
school’s approach indicates that PAI learning has begun to transcend rote memorization and
now serves as a platform for nurturing future leaders grounded in faith and ethics.

3. Learning methods

In terms of instructional strategies, PAI teachers at SMA Negeri 1 Wuryantoro
predominantly employ interactive and student-centered methods. Group discussions,
question-and-answer sessions, and role plays are used to enhance classroom engagement.
Teachers also design contextual projects that integrate religious content with students' daily
lives, fostering deeper understanding and practical application of the material. The
entrepreneurship-themed PS5 project, for instance, blends theoretical concepts of Islamic
finance with experiential learning activities such as product marketing based on Islamic
principles.

The effectiveness of these methods, however, is influenced by ongoing teacher
development. Teachers are encouraged by school leadership to regularly participate in
workshops and training sessions related to the Merdeka Curriculum. This initiative is
essential for building pedagogical capacity and addressing content delivery challenges. As
Rumawang et al. (2024) highlight, schools need to provide adequate support structures and
resources to ensure consistent implementation across all learning areas, especially in subjects
like PAI that carry moral and spiritual weight. The school's policy of shifting away from
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mid-semester exams towards performance-based assessment also reflects this paradigm,
emphasizing learning processes and authentic outcomes.

Challenges in the Implementation of Merdeka Curriculum In Islamic Religious
Education Learning

Despite the progress observed in curriculum implementation, several challenges
persist in the delivery of Islamic Religious Education under the Merdeka Curriculum at SMA
Negeri 1 Wuryantoro. One primary issue is the limited availability of printed textbooks for
students. Observations revealed that only around 50% of the students receive physical books,
while the rest rely on digital formats. Although teachers attempt to bridge this gap by
distributing PDF versions of the texts, they express concerns that digital materials do not
sufficiently support interactive and effective learning experiences, especially for students
with limited access to technology or lower digital literacy (Jasiah et al., 2024).

Another significant challenge is the variation in students’ ability to read and recite
the Qur’an. Some students struggle with basic Qur’anic literacy, which hampers their ability
to engage fully with the subject matter. Considering that PAI learning hours are limited to
just three hours per week—one of which is allocated for Qur'an reading—the time constraint
further complicates content delivery. According to Sahibe et al. (2025), the success of
curriculum implementation is highly dependent on the balance between content scope and
time allocation. These limitations require innovative solutions, such as differentiated
instruction and supplementary mentoring sessions, to ensure that all students can access and
benefit from the curriculum.

Furthermore, teacher constraints also present obstacles. Many PAI teachers are still
in the process of adapting to the demands of the Merdeka Curriculum. As highlighted by
Sulistyowati et al. (2025), training and support systems for teachers must be continuous and
context-specific, especially for religious education teachers who must navigate both
pedagogical and theological dimensions. Without structured guidance, the risk of
inconsistent interpretation and application of P5 themes increases. Therefore, there is an
urgent need for collaborative learning communities among educators, where teachers can
share strategies, develop model lesson plans, and receive regular feedback to strengthen
curriculum execution in Islamic Religious Education (Rahman et al., 2024).

DISCUSSION

Implementation of the Merdeka Curriculum in Islamic Religious Education learning
at SMA Negeri 1 Wuryantoro

An Merdeka Curriculum has been applied to all grade levels from grade 10 to grade
12. In its implementation, efforts have been made to the maximum. The application of this
self-paced curriculum to all subjects is more focused on student practice in the classroom,
not just teaching theory. In learning, teachers play the role of facilitators and students are
required to be more active (Haan & Ani, 2024). The Merdeka Curriculum is more optimal
in content so that students have a grace period to explore concepts and improve skills, and
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for teachers to facilitate learning that meets the needs of students' interests will have the
freedom to choose from a variety of tools (Khoirurrijal, 2022).

In PAI learning, the delivery of material is carried out by the teacher using group
discussion methods and direct practice. For example, in figh material on body management,
students are divided into several groups to understand the material on body management.
Once they understand together with their groups, students are asked to practice it directly.
With this method, students can understand from theory and also practice that can be applied
in their social life. Practical learning methods are considered effective learning methods,
because they can make it easier for students to understand the material by showing students
the process of certain circumstances (Sugiyantoro et al., 2024).

In the application of PAI subject learning, maximum differentiation learning has not
been carried out. In the use of the group discussion method, students who have been able to
help their friends are asked to help their friends who are not able to do so. So the goal of
each group is the same. Meanwhile, in differential learning, it accommodates the different
needs and abilities of students. This is in line with the research of Azkiyah (2023) who states
that learning carried out by the group discussion method with the same needs is not optimal
is said to be different learning.

In this Merdeka Curriculum learning, there are also P5 activities. In addition to
students participating in theoretical and practical learning in the classroom, they are also
required to participate in P5 activities as this is also a program from the school. In this P5
activity, it can be measured whether students are really active in learning or just playing
around. This P5 activity will realize creativity, cooperation, new ideas, accountability, and
good socialization. The P5 curriculum in Islamic Religious Education is adjusted to the
learning theme. One of the themes in P5 is the theme of entrepreneurship. The
implementation of PAI in P5, especially on the theme of entrepreneurship at SMA Negeri 1
Wuryantoro, is carried out to improve and teach students how to do business honestly and
inseparably from Islamic values.

Then in carrying out P5 activities, it can be seen that the characteristics of students
are in accordance with the P5 criteria or not. In addition, worship will also always be
monitored in this P5 activity with the provision of the presence of P5 prayers. Islamic
religious education aims to teach Islamic teachings and values through training and teaching
in the classroom so that students acquire and practice faith, piety and noble character.
(Sinaga, 2020)

1. Pancasila Student Profile Strengthening Project (P5)

In the Merdeka Curriculum, P5 or Pancasila Student Profile is one of the important
pillars of student character formation. The theme of entrepreneurship in the P5 project aims
to foster business spirit, creativity, and independence. PAI plays an important role in
ensuring that this spirit is accompanied by ethical and spiritual values.

Tables 1. PAI Value Integration

Aspects of PAI Explanation

Morals in trading Students are taught how to do honest and trustworthy
Islamic business.
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Concepts of halal and Students learn some halal products, and how to get halal

haram sustenance

Alms and sharing Students are taught to always give alms to people in need
by setting aside part of the proceeds from their efforts

The Story of the Imitating the story of Rasalullah as a successful and honest

Prophet Muhammad  and trustworthy trader.

In its implementation, PAI teachers at SMA Negeri 1 Wuryantoro implemented several
steps in carrying out the P5 project in the theme of entrepreneurship.
Tables 2. Project activity steps
Theme Activity
Material PAI e PAI teachers delivered material on trading in Islam and
halal sustenance to students.

e Students learn related to hadith about honesty and
responsibility in business.

Business e Students are divided into several groups
Planning e Students plan a simple business for each group
e Students determine the name of the business, capital, and
profit distribution
Entrepreneurial e  Students do their business in the school environment
Practices (either during market day activities or selling during break
hours)
e Students serve buyers and record transactions well and
politely.
Sharing and o Some of the efforts made by students are distributed for
Reflection social activities (either during Friday blessing activities or

to people who are close to the school environment in need)
e Students reflect on their values:
o What are some experiences they can take from these
activities?
o What is the relationship between Islam and Pancasila?

Then, for the assessment aspect of the P5 project, PAI teachers take it in 3 domains,
namely related to the assessment of attitudes, knowledge and skills. The attitude assessment
includes honesty, responsibility, cooperation, and concern for students. Kemduain, in the
assessment of knowledge includes an assessment of students' understanding of the material
of trading ethics in Islam. The skill assessment includes assessments in business planning,
presentation of products sold and business reports.

2. Development of soft skills
The Merdeka Curriculum provides ample opportunities for students to develop soft
skills alongside cognitive competencies, especially through Islamic Religious Education
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(PAI) learning. At SMA Negeri 1 Wuryantoro, students engage in group discussions, public
speaking, and collaborative projects, which hone their communication, critical thinking, and
leadership skills. These activities are aligned with the holistic development approach
advocated by the Merdeka Curriculum, where education is not only about knowledge
transfer but also about shaping behavior and social competence (Ali Abdurroziq & Hanif,
2024). Teachers intentionally design lesson plans that incorporate real-life contexts, enabling
students to practice empathy, honesty, and teamwork in both academic and social settings.
These soft skills are essential in preparing students to be responsible citizens and ethical
leaders. As emphasized by Ahyat (2017), Islamic education is not merely doctrinal but also
developmental, aiming to form individuals who serve Allah with integrity and social
responsibility. The reinforcement of soft skills through religious practice—such as
organizing prayer groups or charity drives—makes learning more meaningful. Such
practices reflect Daradjat’s (2000) view that religious education must touch the soul and
behavior of learners. Thus, soft skill development in PAI becomes a concrete vehicle for
realizing character education in era freedom to learn.

The development of students' soft skills is further supported through the P5 project
themes, which allow students to apply Islamic values in practical and collaborative
environments. For instance, under the entrepreneurship theme, students learn about integrity
and fairness in business, and in diversity themes, they practice mutual respect and tolerance.
These projects reinforce values while promoting leadership and problem-solving. According
to Haan & Ani (2024), project-based learning under the Merdeka Curriculum enhances
student engagement and character development when properly facilitated by trained
educators. However, the effectiveness of this approach depends on the readiness and
creativity of teachers in designing meaningful activities. Jasiah et al. (2024) found that many
PAI teachers still lack adequate models and references for aligning religious content with
project themes, which sometimes causes project implementation to miss character targets.
Therefore, school leadership must provide training and resource support for teachers,
especially in PAI subjects, to connect religious values with applicable soft skills in a
contextual and measurable way. As Amelia Rizky Idhartono (2022) argues, digital and
character literacy must go hand-in-hand in developing a responsive and future-ready
generation. When PALI is implemented creatively, it can foster not only religious knowledge
but also resilience, cooperation, and adaptability in students. This underscores the strategic
role of PAI in embedding life skills that are rooted in Islamic moral teachings.

Nevertheless, the development of soft skills within the PAI framework still faces
several practical challenges. Some students, particularly those with low motivation or weak
religious foundations, struggle to internalize values without sustained mentoring and
feedback. According to Sahibe et al. (2025), effective learning management in Islamic
education requires ongoing assessment, not only of students' knowledge but also their
emotional and social growth. This calls for a shift in teacher mindset—from content
transmitters to facilitators of personal development. Additionally, as noted by Rumawang et
al. (2024), infrastructure limitations and the absence of a standardized soft skills rubric in
religious education often cause inconsistency in outcomes across schools. Teachers need
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guidance in evaluating aspects like empathy, honesty, or discipline without relying solely on
subjective observation. This can be achieved through peer-assessment tools, self-reflection
journals, and behavior-based rubrics. Furthermore, as Nawawi et al. (2023) note, curriculum
implementation in the Society 5.0 era must embrace character, culture, and competence
simultaneously. With proper support, the integration of soft skills in PAI learning under the
Merdeka Curriculum can be refined to not only create morally grounded individuals but also
socially competent leaders of the future. In this regard, the school, community, and
educational policymakers must collaborate to optimize the potential of PAI in character
formation and national development.

3. Learning methods

The application of learning methods in the Merdeka Curriculum for Islamic
Religious Education (PAI) at SMA Negeri 1 Wuryantoro reflects an adaptive and
contextualized approach. PAI teachers often use group discussions, question-and-answer
sessions, student presentations, and case studies to actively involve students in exploring
subject matter. This strategy aligns with the Merdeka Curriculum’s philosophy that places
students as active agents in the learning process. During lessons, teachers relate Islamic
material to real-life situations, enabling students to internalize values in a meaningful way
(Ali Abdurroziq & Hanif, 2024). Practical activities such as congregational prayers,
entrepreneurship-themed P5 projects, and social projects are also integrated into learning.
Teachers no longer rely solely on lectures but instead foster a more participatory
environment. Noor et al. (2023) argue that contextual teaching strategies in Islamic education
strengthen religious character and student independence. At the same time, teachers’ ability
to manage classroom dynamics plays a vital role in the success of these methods. Therefore,
ongoing pedagogical training and support are essential for designing instructional methods
that meet the evolving needs of students.

Learning methods under the Merdeka Curriculum also emphasize the development
of 21st-century skills such as critical thinking, collaboration, and effective communication.
PAI teachers incorporate digital tools into the learning process through videos, online
quizzes, and digital learning resources. This shift supports the need to improve students’
digital literacy competencies (Idhartono, 2022). Nevertheless, challenges persist regarding
access to digital infrastructure and teacher preparedness. Some teachers still face difficulties
in designing technology-based lessons effectively (Jasiah et al., 2024). Thus, consistent
efforts are needed to enhance digital pedagogical skills among educators. Haan & Ani (2024)
note that the success of the Merdeka Curriculum heavily depends on teachers’ readiness in
both pedagogy and digital fluency. Moreover, the flexible nature of the Merdeka Curriculum
allows teachers to tailor their approach based on students’ individual learning needs. In this
way, the curriculum promotes instructional innovation that is responsive to students’ diverse
learning profiles.

Furthermore, the implementation of project-based learning (PBL) and collaborative
methods strengthens the internalization of Islamic values among students. PAI teachers adopt
these approaches not only to increase conceptual understanding but also to foster spiritual
and social attitudes. According to Darise (2021), Islamic Religious Education should bridge
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scientific knowledge with moral and ethical development. One such example includes
involving students in charitable activities like fundraising and community service grounded
in Islamic principles. This aligns with Daradjat’s (2000) view that religious education should
not only teach doctrines but also shape moral character. In these learning settings, the teacher
acts as a facilitator, motivator, and moral guide. As Ahyat (2017) states, effective Islamic
educators are those who inspire students to live out Islamic values through their actions.
Through the application of these diverse teaching methods, PAI learning under the Merdeka
Curriculum becomes more meaningful and holistic. Therefore, continuous improvement in
instructional design and classroom strategies remains essential to maintain the quality and
relevance of religious education in today’s dynamic educational landscape.

Challenges and Solutions in the Implementation of the Merdeka Curriculum in Islamic
Religious Education Learning

First, in Islamic Religious Education it will always be related to reading the Qur'an,
the point is that they must be able to read the Qur'an. The experience of the Islamic Religious
Education teacher at SMA Negeri 1 Wuryantoro when in grade 11 there were students who
were not fluent and could not read the Qur'an. So that it becomes an obstacle for students in
pursuing a fairly wide range of material (Najamuddin, 2024).

In the context of optimizing Islamic Religious Education learning under the Merdeka
Curriculum, the approach taken by the PAI teacher at SMA N 1 Wuryantoro such as
allocating specific lesson time to focus on improving students’ Qur'an reading skills reflects
a practical adaptation in addressing students’ fundamental skill challenges. This strategy
aligns with the findings of Marini et al. (2025), who state that contextually adapted learning
models that emphasize creativity and student needs can significantly enhance student
engagement and learning outcomes.

Second, in this Merdeka Curriculum, the printed teaching material module or
package book is only limited. The available package books are only half of the number of
students. So it also hinders the learning process. The solution to the limited number of
package books distributed to students, Islamic religious education teachers at SMA N 1
Wuryantoro encourage their students to be literacy virtually by using pdf files of package
books on their respective cellphones, but it is considered that it is not optimal (Jasiah et al.,
2024)

Third, in one class, there will definitely be a variety of characters from students.
There are students who are very diligent and there are also those who are very lazy. Then in
the assessment of the Merdeka Curriculum, there is only one assessment. Cognitive,
affective and psychomotor values are included into one. In giving grades for PAI subjects
themselves, they must be above other subjects, for example, other subjects dare to give a
score of 70, then PAI learning does not dare to give a score of 70, it must be above 70. Then
for students who are lazy, of course, it will affect their grades as well, because they are tired
of doing assignments, rarely collect assignments, when doing them must be pursued
continuously. So this is a challenge for PAI teachers when they will give grades to these
students (Najamuddin, 2024).
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The solution for students who are lazy to do and collect assignments from the PAI
teacher will definitely always pursue their assignments when every meeting is in class. Then
the teacher will also always mention who are the students who have not collected
assignments and who have collected assignments. So that students who have collected feel
that they are appreciated for collecting and motivating other students who have not collected
to immediately collect their assignments.

Fourth, there is still a low awareness of students to carry out prayers. Even though
they have been given strict orders, there are still some students who are lazy to do it. Whether
it's for 5 prayers or Friday prayers at school. If the teacher is not firm, there are still many
students who are only in the classroom, even though it has been stated and the presence of
prayer has been provided, which will support their grades as well. Because if you look at it
today, students prefer to play mobile phones in class rather than they pray together.

The solution for students who are lazy to pray, teachers will also not stay silent, either
from PAI teachers or teachers of other subjects to remind and invite. Then the PAI teacher
himself will also always mention who are the students who are diligent in praying, whether
it is the dhuha prayer or the 5 time prayer. So that this makes it a motivation for themselves.
Kemdian, during Friday prayers, PAI teachers always go around to each class to ensure that
all students follow Friday prayers. In addition, in the mosque at the school, there was also a
Friday blessing program which has only been running for about 2 years. Every Friday, alms
in the form of food will be provided for students who take part in Friday prayers at the school
mosque. The Friday blessing is provided by teachers who are made in groups per Friday.
With the Friday blessing, the percentage of students who pray Friday at school has increased
greatly from before.

CONCLUSIONS

The implementation of the Merdeka Curriculum in Islamic Religious Education
(PAI) at SMA Negeri 1 Wuryantoro shows a shift in the teacher's role from a source of
knowledge to a facilitator who encourages student participation through interactive methods,
such as group discussions. Additionally, the integration of the P5 program serves as an
essential platform to develop students’ creativity, collaboration, responsibility, and social
interaction. The P5 project in PAI is designed to build character and is integrated into both
regular learning activities and special school programs relevant to religious values. These
efforts indicate Merdeka Curriculum is not only focused on academic achievement but also
on fostering holistic student development.

However, the implementation process still faces several challenges that require
strategic solutions. Some students struggle with basic religious competencies, such as
fluency in reading the Qur'an, which can hinder their understanding of PAI material. The
availability of learning resources, such as limited printed textbooks, also poses a barrier,
especially for students who rely on physical materials rather than digital formats. In addition,
behavioural issues such as students’ reluctance to complete assignments or participate in
prayers reflect the need for stronger character development and motivation strategies. These
obstacles highlight the importance of continuous support from all stakeholders—teachers,
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school management, and parents—to ensure the Merdeka Curriculum is implemented
effectively and meets its intended goals in Islamic education. The author also expressed hope
that this research can be used as a reference for the next author to develop a broader research.

REFERENCES

Abdurrozig, A. & Hanif, M. (2024). Implementasi Kurikulum Merdeka untuk Meningkatkan
Perkembangan Holistik Siswa dalam Pembelajaran Pendidikan Agama Islam (PAI) di
MTs Minat Kesugihan Cilacap. Jurnal Dirosah Islamiyah, 6(3), 706-722.
https://doi.org/10.47467/jdi.v6i3.2651

Ahyat, N. (2017). Islamic religious education learning methods. EDUSIANA: Journal of
Islamic Management and Education, 4(1), 24-31.

Aisyah, L., Rizqiga, F. N. R., Putri, F. D., & Nulhag, S. (2022). Kurikulum merdeka dalam
perspektif pemikiran pendidikan Paulo Freire. At-Ta'lim: Jurnal Pendidikan, 8(2), 162-
172.

Asfiati, S. A. (2020). Visualisasi Dan Virtualisasi Pembelajaran Pendidikan Agama Islam.
Prenada Media.

Azkiya, S. (2023). Implementasi kurikulum merdeka pada mata pelajaran pendidikan
agama islam dan budi pekerti di SMA Negeri 29 Jakarta (Bachelor's thesis, Jakarta:
FITK UIN Syarif Hidayatullah Jakarta).

Daradjat, Z. (2000). Pendidikan Agama Islam. Jakarta: Bumi Aksara.

Darise, G. N. (2021). Pendidikan Agama Islam Dalam Konteks “Merdeka Belajar”. The
Teacher of Civilization: Islamic Education Journal, 2(2).
https://doi.org/10.30984/jpai.v2i2.1762

Fauzi, A. (2022). Implementasi kurikulum merdeka di sekolah penggerak. Jurnal Pahlawan|
Vol, 18(2), 20-30. https://doi.org/10.57216/pah.v18i2.480

Fitri, R. N. (2016). Pengaruh Pembentukan Karakter dengan Kecerdasan Spiritual di SMA
Negeri 22 Palembang. Jurnal Intelektualita: Keislaman, Sosial Dan Sains, 5(1), 109-
118.

Haan, S., & Ani, V. (2024). The Implementation of Merdeka Curriculum in Teaching
English at Junior High Schools in Kupang City: A Case Study. Library of Progress-
Library Science, Information Technology & Computer, 44(4).

Hidayati, T. R. (2015). Implementasi pengembangan Kurikulum 2013 dalam pembelajaran
Pendidikan agama Islam dan budi pekerti di SMA Negeri 4 Jember. Jurnal
Fenomena, 14(1), 1-20.

Hutabarat, H., Harahap, M. S., & Elindra, R. (2022). Analisis penerapan kurikulum merdeka
belajar di SMA Negeri Sekota Padangsidimpuan. Jurnal MathEdu (Mathematic
Education Journal), 5(3), 58-69. https://doi.org/10.37081/mathedu.v5i3.3962

Idhartono, A. R. (2023). Literasi digital pada Kurikulum Merdeka belajar bagi anak. Devosi:
Jurnal Teknologi Pembelajaran, 12(2), 91-96.
https://doi.org/10.36456/devosi.v6il1.6150

Jasiah, J., Mazrur, M., Hartati, Z., & Rahman, A, Kibtiyah, M., Liadi, F., & Fahmi, F. (2024).
Islamic teachers’ implementation of the merdeka curriculum in senior high schools: A

Copyright © 2025, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512 _




P-ISSN : 2722-9564 Ta dib: Jurnal Pendidikan Islam, 30(1), 2025
E- ISSN : 2722-9572 Silviana Diah Sukmawati, Istanto

systematic review. International Journal of Learning, Teaching and Educational
Research, 23(4), 394-408. https://doi.org/10.26803/ijlter.23.4.21

Kementerian Pendidikan dan Kebudayaan. (2022). Kementerian Pendidikan, Kebudayaan,
Riset, dan Teknologi.

Khoirurrijal., Fadriati., Sofia., Makrufi, A. D., Gandi, S., Muin, A., Tajeri, Fakhrudin, A.,
Hamdani., & Suprapno. (2022). Pengembangan Kurikulum Merdeka. Malang: Literasi
Nusantara Abadi.

Kruskopf, M., Abdulhamed, R., Ranta, M., Lammassaari, H., & Lonka, K. (2024). Future
teachers’ self-efficacy in teaching practical and algorithmic ICT competencies — Does
background matter? Teaching and Teacher Education, 144, 104574.
https://doi.org/10.1016/j.tate.2024.104574

Marini, A., Safitri, D., Niladini, A., Zahari, M., Dewiyani, L., & Muawanah, U. (2025).
Developing a website integrated with project-based learning: Evidence of stimulating
creativity among elementary school students in Indonesia. Social Sciences &
Humanities Open, 11, 101402. https://doi.org/10.1016/j.ssah0.2025.101402

Mashami, R. A. (2025). Green chemistry and cultural wisdom: A pathway to improving
scientific literacy among high school students. Social Sciences & Humanities Open, 11,
101653. https://doi.org/10.1016/j.ssah0.2025.101653

Najamuddin, A. (2024). The Implementation of the Merdeka Curriculum in Islamic
Education Learning at Senior High School. ETDC: Indonesian Journal of Research and
Educational Review, 3(2), 230-241. https://doi.org/10.51574/ijrer.v3i2.2692

Nawawi, M. L., Kurniawan, W., & Jamil, M. A. (2023). Implementasi Kurikulum Merdeka
Dalam Pembelajaran Pendidikan Agama Islam (Pai) Di Lembaga Pendidikan Era
Society 5.0 (Studi Kasus Pada Sekolah Menengah Atas (Sma) Bustanul ‘Ulum Anak
Tuha). Raudhah Proud To Be Professionals: Jurnal Tarbiyah Islamiyah, 8(3), 899-
910.Noor, W. (2014). Reconstruction of Islamic Religious Education. Journal of
Qothruna, 1(1), 40-59.

Noor, I. H., 1zzati, A., & Azani, M. Z. (2023). Implementasi Kurikulum Merdeka Pada Mata
Pelajaran Pendidikan Agama Islam. Iseedu: Journal of Islamic Educational Thoughts
and Practices, 7(1), 30-47. https://doi.org/10.23917/iseedu.v7i1.22539

Mustofa, Ali, Viona Oktavia, and Ahmad Shofiyul Himami. "Problematika Penerapan
Kurikulum Merdeka Dalam Mata Pelajaran Pendidikan Agama Islam.” Irsyaduna:
Jurnal Studi Kemahasiswaaan 3, no. 3 (2023): 350-360.
https://doi.org/10.54437/irsyaduna.v3i3.1350

Rahman, A., Remiswal, R., & Khadijah, K. (2024). Implementation of Islamic Religious
Education Learning Evaluation Based on Project Based Learning in Merdeka
Curriculum. Al-kayyis: Journal of Islamic Education, 2(1), 21-35.

Redana, D. N., & Suprapta, I. N. (2023). Implementation of the Merdeka Curriculum at SMA
Negeri 4 Singaraja. Locus, 15(1), 77-87. https://doi.org/10.37637/locus.v15i1.1239

Rifa’i, A., Asih, N. E. K., & Fatmawati, D. (2022). Penerapan Kurikulum Merdeka Pada
Pembelajaran PAIl Di Sekolah. Jurnal Syntax Admiration, 3(8), 1006-1013.
https://doi.org/10.46799/jsa.v3i8.471

Copyright © 2025, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512 _




P-ISSN : 2722-9564 Ta dib: Jurnal Pendidikan Islam, 30(1), 2025
E- ISSN : 2722-9572 Silviana Diah Sukmawati, Istanto

Rumawang, R., Ansori, M. Z., Armawan, A., Jamaludin, J., & Irrubai, M. L. (2024).
Opportunities and Challenges of the Merdeka Curriculum in the Islamic Religious
Education Subject at SMA Negeri 1 Sakra, East Lombok. Jurnal llmiah Profesi
Pendidikan, 9(4), 2628-2636.

Sahibe, N., Ismail, F., Umar, M., & Darise, G. N. (2025). Learning Management in Islamic
Religious Education: Implementing the Merdeka Curriculum and Its
Challenges. Nidhomul Haqg: Jurnal Manajemen Pendidikan Islam, 10(1), 57-72.
https://doi.org/10.31538/ndhq.v10i1.30

Salisah, S. K., Darmiyanti, A., & Arifudin, Y. F. (2024). Peran pendidikan agama Islam
dalam membentuk karakter peserta didik di era digital tinjauan literatur. Al-Fikr: Jurnal
Pendidikan Islam, 10(1), 36-42. https://doi.org/10.47945/alfikr.v10i1.378

Saodah, S., Amini, Q., Rizkyah, K., Nuralviah, S., & Urfany, N. (2020). Pengaruh
globalisasi terhadap siswa sekolah dasar. Pandawa, 2(3), 375-385.

Sari, D., Amin, A., & Dewi, D. E. C. (2024). Implementasi Kurikulum Merdeka Pada Mata
Pelajaran Pendidikan Agama Islam dan Budi Pekerti. Jurnal Riset dan Inovasi
Pembelajaran, 4(2), 1133-1143. https://doi.org/10.51574/jrip.v4i2.1578

Sinaga, S. (2017). Problematika pendidikan agama islam di sekolah dan
solusinya. WARAQAT: Jurnal lImu-1lmu Keislaman, 2(1), 14-14.
https://doi.org/10.51590/waragat.v2il1.51

Sugiyantoro, S., Warsah, 1., & Harmi, H. (2024). Efektifitas Program Praktek Shalat Jenazah
dalam Meningkatkan Pemahaman Siswa pada Pembelajaran Pendidikan Agama Islam
Materi Shalat Jenazah di SMA Negeri 2 Gowa. Jurnal Bintang Pendidikan
Indonesia, 2(4), 440-453.https://doi.org/10.55606/jubpi.v2i4.3341

Sulistyowati, D., Wahab, W., & Prabowo, S. S. (2025). The Resilience Of E-Learning Based
Merdeka Curriculum Training Effectiveness For Islamic Religious Education Teachers
In Improving Learning Quality At Man Landak. IJGIE (International Journal of
Graduate of Islamic Education), 6(1), 261-272.
https://doi.org/10.37567/ijgie.v6i1.3841

Tuerah, R. M., & Tuerah, J. M. (2023). Kurikulum merdeka dalam perspektif kajian teori:
Analisis kebijakan untuk peningkatan kualitas pembelajaran di sekolah. Jurnal limiah
Wahana Pendidikan, 9(19), 979-988. https://doi.org/10.5281/zenodo.10047903

Wahid, S.H. (2024). Exploring the intersection of Islam and digital technology: A
bibliometric analysis. Social Sciences & Humanities Open, 10, 101085.
https://doi.org/10.1016/j.ssah0.2024.101085

Copyright © 2025, Ta’dib: Jurnal Pendidikan Islam, Print ISSN: 1410-6973, Online ISSN: 2443-2512




