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Abstract

The aim of this study was to find out whether or not there was a significant difference on
students’ reading comprehension achievement between the students who were taught by using
Cloze Strategy and those who were taught by using the teacher’s method at an Islamic private
junior high school in Palembang. Quasi experimental design was applied in this study. The
sample was chosen by using a convenience sampling technique. Eighty one of the eighth grade
students of an Islamic private junior high school in Palembang were selected as the sample of the
study. The reading test was used as the instrument in collecting the data which consisted of
recount and narrative texts. The test was administered twice as the pretest and post test for both
experimental and control groups. In this study, the independent t-test was applied to analyze the
data. The result of this study revealed that, there was a significant difference on students’ reading
comprehension achievement between the students who were taught by using Cloze Strategy and
those who were taught by using the teacher’s method.
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Introduction

Reading is one of the language skills which is very important for the English learners to
learn (Erlina et al., 2019; Nazurty et al., 2019). According to Komiyama (2009), reading is an
important skill for English learners since it supports the development of overall proficiency and
provides access to crucial information at work and at school. Through reading, students can get
useful information for their life and expand their knowledge. Furthermore, Zuchdi (2007) states
that reading is a form of communication process to get information faster from the writer to the
reader. Therefore, reading is a way to get information and knowledge. Harmer (2000) lists some
reasons which make reading in English important to teach. First, reading is for language
acquisition. Harmer (2000) claims that reading helps students get the idea or know what
expression is used in certain occasion. Secondly, reading can be a model for future writing
(Astrid et al., 2019; Erlina et al., 2019; Makmur et al., 2016; Soma, Mukminin, & Noprival,
2015). Many kinds of knowledge and information can be gained through reading and what
students have read can inspire them to write. Finally, it is very important to practice the skills of
reading. When reading becomes an activity which students usually do especially in the
classroom, they will have better reading skills (Erlina et al., 2019; Marzulina et al., 2018;
Marzulina et al., 2019).

In Indonesia, reading literacy still becomes a problem for students. There are some
studies which show that literacy in Indonesia is decreasing. For example, the data by UNESCO
Institute for Statistics (UIS) showed that the number of illiterate adults were about 13 millions of
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people (UNESCO, 2011). Besides, the result of Progress in International Reading Literacy Study
(PIRLS) showed that students’ reading literacy in Bahasa Indonesia was low (PIRLS, 2011).

In fact, although reading skill gets the most attention in English teaching in Indonesia,
reading English is still considered difficult for many people (Abrar et al., 2018; Mukminin, Ali,
& Ashari, 2015; Mukminin et al., 2019). Based on the research, Lyon (2010) states that as the
most prioritized skill, many students in Indonesia assume that reading skill is very difficult. From
the result of the research, it was concluded that some difficulties in reading skill emerged
because of some different reasons such as lack of vocabulary, learning support, language
knowledge, pronunciation ability, reading skills, interest, and reading motivation. All of them
make reading seems to be the difficult skill in learning English for the students. One of the ways
to solve the students’ difficulties in reading is by choosing the appropriate strategy in teaching
reading. To choose the appropriate strategy for teaching reading to students is very important.
According to Kaniuka (2010), if the teacher chooses the inappropriate teaching strategy to the
students, the teaching and learning process will not be effective and the difficulties of learning
English especially reading skill will emerge. Crede and Kuncel (2008) illustrated that in junior
high schools there are many students which are in their transition years who experience
confusion and have less motivation towards learning at school. They have unwillingness to learn
and lack of motivation which certainly decrease the level of students’ achievement. Therefore,
the teachers are demanded to be smart in determining the appropriate strategy in teaching and
learning process (Astrid et al., 2019). From the informal interview to one English teacher of an
Islamic private junior high school in Palembang, I found that the students faced difficulties in
comprehending texts. Some problems were found in which the students felt bored in reading
long texts. Then, they were difficult in finding topic and information from the text as they had
lack of vocabulary. Besides, the students were difficult to comprehend the text because they did
not understand what they read. It means that the students thought that English was too difficult to
learn. The fact also showed that students’ reading achievement in comprehending the English
text was very low. Based on the data, there were only few students who passed the minimum
score criteria (KKM) where the established minimum score was 75.

Furthermore, | got the information that in the classroom, the teacher usually asked the
students to read aloud and then let them find out difficult words. After finding out some difficult
words, the teacher asked the students to translate the whole text and asked them to answer the
questions individually. Based on the procedures, it can be stated that the method which was used
by teacher of the school was grammar translation method. According to Cook (2003), grammar
translation method is used where grammatical rules are explained to the students in their own
language and vocabulary lists are learned with translation equivalents. Students learn the
vocabulary and grammatical rules from the teacher or from a grammar book and practice those
rules by doing translation exercises (Marzulina et al., 2019).

Considering to the problems in reading, it is necessary for teachers of English to find out
the appropriate strategy that can encourage their students’ ability in reading comprehension. One
type of the strategy that can be used is Cloze Strategy. The Cloze Strategy offers help in
developing scanning as one of reading skills which is very often neglected in both first and
second language reading (Rye, 1999). Based on the previous problems | have described, | was
interested in conducting the research which aimed at investigating whether or not there was
significant difference on students’ reading comprehension achievement between the students
who were taught by using Cloze strategy and those who were not.
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Concept of teaching reading comprehension

Teaching is guiding and facilitating learning which enables the students to learn and sets
condition for learning (Brown, 2007). It means that the students must be active in learning
process, because teaching is the ability by which the teacher guides and gives lesson by setting
condition to create effective learning activities. In addition, teaching is an activity to transfer the
knowledge to the students. Thus, teaching is an interactive process between the teacher and the
students and among those students themselves. Comprehension is a strategic process by which
readers construct or assign meaning to a text by using the clues in the text and their own prior
knowledge (Cooper, 2000). The readers need to comprehend the reading text and understand
what they read because comprehending a reading text is an active thinking process that depends
not only on comprehension skills but also on the readers’ experiences and prior knowledge. In
order to comprehend the reading text, the readers do not only transfer the printed symbol from
page to the brain but also have to comprehend the content of what the they read.

Reading comprehension is the degree of process to understand a text. Goodman (2000)
states that reading comprehension is the process of simultaneously extracting and constructing
texts through interaction. When we pick up the newspaper and read about for example the latest
election results, or grab a novel off the shelf of the local bookstore, actually we are using our
reading comprehension skills to gather information from the text. Besides, according to Richards
and Renandya (2002), reading for comprehension is the primary purpose for reading for main
ideas and exploring the organization of a text. Thus, reading comprehension is the interaction
between a reader and a writer where the reader tries to reconstruct the writer’s message. When
students are required to read, the students do not only read the text but also they have to
comprehend the written information or message from the text.

Concept of Cloze strategy

According to Brown (2007), the word Cloze was coined by educational psychologists to
capture the gestalt psychological concept of closure that is the ability to fill in gaps in an
incomplete image and supply omitted details. The Cloze strategy assesses the match between a
reader and particular text. It will not give a reading level for the reader, but it will provide an
indication of how much support the reader needs to comprehend the specific text. Teachers
construct a Cloze text by taking excerpts from a storybook, an information book or content-area
textbook that students have read. Cloze Strategy usually requires a minimum of two paragraphs
in length. According to Duke and Pearson (2001), Cloze strategy was originally developed to
assess student’s use of strategies and it is a very effective way to teach reading comprehension.
Cloze passages are written texts from which words or letters have been deleted. When
completing a Cloze text, children practice by using effective strategies. The purpose of Cloze
strategy is first, to help students read for meaning through prediction and discussion because it is
very effective procedure when it is used for reading for specific content area, and secondly, to
help children determine how much they know the content of the text before reading it and how
much they have learned after reading that text.
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Practical guides of Cloze strategy

According to Mather (2002), there are several practical guides for the implementation of
Cloze Strategy. They are as explained as follows.

Phase 1: Presentation and preparation, in pre-reading activities, the teacher motivates
the students and builds their students’ background knowledge. The teacher must provide short
practice sessions. Then, the teacher must work with the students and model how the exercises are
completed to construct a reading passage.

Phase 2: Preview and completion, in this stage, the teacher asks the students to read the
passage three times. During the first reading, the students can gain an overview of the material
and they are required to fill in the blanks in the reading passage. In the second reading, the
students are expected to fill in all of the blanks. For the third reading, the students are asked to
check if the responses make sense. During the second and third process of reading, the students
may work in pairs or small group.

Phase 3: Follow-up, the most important step is the follow-up conference. The teacher
must discuss with the students about their choices, review other acceptable alternatives, and ask
the students to explain why they choose a particular response. If needed, the teacher should
discuss specific context clues that are found around the blank and assist the students in word
selection. As a final step, the teacher must ask the students to compare their responses with the
original text.

Methods
Research design, research site and participants

This study was conducted by using quasi-experimental research method because | wanted
to find out the significant difference on students’ reading comprehension achievement between
the students who were taught by using Cloze strategy and those who were taught by using the
teacher’s method to the eighth grade students of an Islamic private junior high school in
Palembang. I divided the sample into two groups, experimental and control group. The students
in each group were asked to do pre-test, and post-test. In the experimental group, the students
were taught by using Cloze Strategy. Meanwhile, in the control group, the students were treated
by using the teaching method that was usually used by the teacher at that school. The study was
done at one Islamic private junior high school in Palembang. The population consisted of 242
eighth grade students from six classes. In order to select the sample, | used convenience
sampling technique. A convenience sample is a group of individuals who are conveniently
available for the study (Fraenkel & Wallen, 2012). the sample was chosen based on the
convenience sampling technique where the teacher at that school assigned two classes which
comprised of 81 students.

Data collection and analysis

The data were collected by using a reading test in the form of multiple choices. For the
reading materials included in the test, | used two types of text, recount and narrative text. These
two types of text were in line with the syllabus for the eighth grade. Next, I tried out the reading
test to non sample students in SMP Nurul Amal Palembang in order to check the validity of the
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reading test items quantitatively. Based on the results of the reading test tryout, 31 items were
valid. The items were considered to be valid since r-value was higher than r-table (0.355). The
distribution of reading comprehension test items is shown in Table 1.

Table 1. The distribution of reading comprehension test

Sub Variables Indicators Item Number
To measure Detail Students are able to find out the 1, 6, 8, 13, 16, 20, 21, 23, 24,
students’ details in the text 25, 28, 31
reading ) Reference Students are able to identify the 4,7,10, 15, 26, 27
corr_lprehensmn people involved in the text
achievementby  sequence Students are able to find out the 2, 22
using Cloze sequences or chronological series
strategy of the text.
Vocabulary Students are able to identify 12, 14,19
(predict or guess) the meaning of
words.
Main idea Students are able to skim for 5,11, 29, 30
main idea and analyze the text
Cause-effect Students are able to determine 3,9
causal effect relationship in the
text
Inference Students are able to interpret 17,18
events and infer implicit
information
Total 31 items

In this study, the treatment was done in six meetings to get maximal results from the strategy that
I had applied in the classroom. The treatment was given to the experimental group. | decided the
reading materials for the research treatment. The reading materials for the research treatment is
listed in Table 2.

Table 2. The reading materials for the research treatment

No Reading Text Title Time
1 The Little Tree 2x40°
2 Aji Saka and Dewata Cengkar 2x40°
3 My Smartest Parrot 2x40°
4 My Experience 2x40°
5 Sangkuriang and Takuban Perahu Mountain 2x40°
6 Abu Nawas 2x40°
7 Maya Ghazali 2x40°
8 A bear and a rabbit 2x40°
9 Botanical garden 2x40°
10 Cinderella 2x40°
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In this study, independent t-test was used to measure a significant difference of the students’ post
test scores between the students who were taught by using Cloze strategy and those who were
taught by using the strategy that was usually used by the teacher of one Islamic private school in
Palembang. Before using independent sample T-test, all data from students’ pre-test and post test
scores were analyzed to find out whether the data were normal and homogeneous.

Findings

Students’ pretest and post test scores in the control group

The data were gathered from the reading test. Tabel 3 presents reading comprehension
scores in the control group. Based on the result of the pretest scores, there were one student
getting 47.5 (2.5 %), two students getting 50 (5.0 %), one student getting 52.5 (2.5%), two
students getting 55 (5.0%), two students getting 57.5 (5.0%), four students getting 60 (10.0%),
two students getting 62 (5.0%), one student getting 62.5 (2.5%), seven students getting 65
(2.5%), two students getting 67.5 (5.0%), three students getting 70 ( 7.5%), one student getting
72 ( 2.5%), six students getting 72.5 ( 15.0%), three students getting 75 ( 7.5%), two students
getting 77.5 ( 5.0%) and one student getting 82.5 (2.5%).

Table 3. The distribution of data frequency of students’ pretest scores in the control group

Score Frequency Percentage
47.5 1 2.5
50 2 5.0
52.5 1 2.5
55 2 5.0
57.5 2 5.0
60 4 10.0
62 2 5.0
62.5 1 2.5
65 7 17.5
67.5 2 5.0
70 3 75
72 1 2.5
72.5 6 15.0
75 3 7.5
77.5 2 5.0
82.5 1 2.5
Total 40 100.0

Meanwhile, based on the result of the post test scores, there was one student getting 47.5 (2,5%),
four students getting 50 (10%), three students getting 52.5 (7.5%), one student getting 55 (2.5%),
one student getting 57.5 (2.5%), six students getting 60 (15%), six students getting 62.5 (15%),
six students getting 65 (12.5%), two students getting 67.5 (5%), four students getting 70 (10%),
four students getting 72.5 (10%), two students getting 75 (5%), and one student getting 80
(2.5%). The results are presented in the following Table 4.
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Table 4. The distribution of data frequency of students’ post test scores in the control group

Score Frequency Percentage
47.5 1 2.5
50 4 10.0
52.5 3 75
55 1 2.5
575 1 25
60 6 15.0
62.5 6 15.0
65 5 125
67.5 2 5.0
70 4 10.0
725 4 10.0
75 2 5.0
80 1 25
Total 40 100.0

Students’ pretest and post test scores in the experimental group

From the analysis of the students’ pretest scores in the experimental group, it was found
that there was one student getting 50 (2.4%), two students getting 55 (4.9%), thirteen students
getting 60 (31.7%), eight students getting 62.5 (19.5%), two students getting 65 (4.9%), one
student getting 67.5 (2.4%), eight students getting 70 (19.5%), two students getting 75 (4.9%),
three students getting 80 (7.3%), and one student getting 82.5 (2.4%). The data were listed in
Table 5.

Table 5. The distribution of data frequency of students’ pretest scores in the experimental group

Score Frequency Percentage
50 1 24
55 2 4.9
60 13 31.7

62.5 8 19.5
65 2 4.9
67.5 1 2.4
70 8 19.5
75 2 4.9
80 3 7.3
82.5 1 2.4
Total 41 100.0

Based on the result of the analysis of students’ post test scores in the experimental group, there
was one student getting 55 (2.4%), two students getting 60 (4.9%), one student getting 62.5
(2.4%), four students getting 65 (9.8%), six students getting 67.5 (14.6%), five students getting
70 (12.2%), seven students getting 72.5 (17.1%), five students getting 75 (12.2%), three students
getting 77.5 (7.3%), one student getting 80 ( 2.4%), two students getting 82.5 (4.9%), one
student getting 85 (2.4%) and three students getting 87.5 (7.3%). The data are listed in Table 6.
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Table 6. The distribution of data frequency of students’ post test scores - experimental group

Score Frequency Percentage
55 1 2.4
60 2 49

62.5 1 2.4
65 4 9.8
67.5 6 14.6

70 5 12.2
725 7 17.1
75 5 12.2
775 3 7.3
80 1 2.4
82.5 2 49
85 1 2.4
87.5 3 7.3
Total 41 100.0

The descriptive statistics of the students’ pretest and post test scores in the control group

In the descriptive statistics, the total sample (N), minimum and maximum scores, mean
score, and standard deviation were analyzed. The scores were got from pretest and post test
scores in the control group and pretest and post test scores in the experimental group. From the
result of the descriptive statistics analysis of students’ pretest scores in the control group, it was
found that the total number of sample was 40 students. The minimum score was 47.50, the
maximum score was 82.50, the mean score was 65.525 and the score of standard deviation was
8.36809. The data are listed in Table 7.

Table 7. The descriptive statistics of students’ pretest scores in the control group

N Min Max Mean Std. Deviation

Pretest 40 47.50 82.50 65.5250 8.36809
Score

Based on the descriptive statistics analysis of students’ post test scores, it was found that the total
number of students was 40. The minimum score was 47.50, the maximum score was 80.00, the
mean score was 62.8125, and the standard deviation was 8.14900. The data were listed in Table
8.

Table 8. The descriptive statistics of students’ post test scores in the control group

N Min Max Mean Std. Deviation
Posttest 40 47.50 80.00 62.8125 8.14900
Score
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The descriptive statistics of students’ pretest and post test scores in the experimental group

From the result of descriptive statistics analysis on students’ pretest scores in the
experimental group, it was found that the total number of students was 41. The minimum score
was 50.00, the maximum score was 82.50, the mean score was 65.12, and the score of standard
deviation was 7.39407. The data are listed in Table 9.

Table 9. The descriptive statistics of students’ pretest scores in the experimental group

N Min Max Mean Std. Deviation

Pretest 41 50.00 82.50 65.1220 7.39407
Score

Meanwhile, from the result of the descriptive statistics analysis on students’ post test scores in
the experimental group, it was found that the total number of students was 41. The minimum
score was 55.00, the maximum score was 87.50, the mean score was 72.1951, and the score of
standard deviation was 7.60746. The data are listed in Table 10.

Table 10. Descriptive statistics of students’ posttest scores in experimental group

N Min Max Mean Std. Deviation

Posttest 41 55.00 87.50 72.1951 7.60746
Score

The result of the significant difference of the students’ post test scores between the students
who were taught by using Cloze strategy and those who were taught by using the strategy that
was usually used by the teacher at the school

In this study, independent t-test was used to measure a significant difference of the
students’ post test scores between the students who were taught by using Cloze Strategy and
those who were taught by using the strategy that was usually used by the teacher of one Islamic
private school in Palembang. From the result of the analysis, it was found that the p-output was
0.000 and the t-value was 5.358. Since the p-output was lower than 0.05 level and the t-value
was higher than critical value of t-tabel (1.9905), it can be stated that there was a significant
difference on students’ reading comprehension achievement who were taught by using Cloze
Strategy compared with the students who were taught by using the method that was usually used
by teacher of the school. The result of the analysis is listed in Table 11.
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Table 11. The result of Independent Sample T-Test

Independent Sample t-Test
Cloze strategy T Df Sig. (2-tailed) Ho
and strategy that
usually used by
teacher

5.358 79 0.000 Rejected

Discussion

Based on the research findings, some interpretations were made as follows; first, |
assumed that the students in one Islamic private junior high school in Palembang needed a new
treatment to increase their ability in reading comprehension. There are some reasons why reading
text is important to increase students’ ability. Harmer (2000) states that most of students want to
be able to read the text in English for their study, career or simply for pleasure. The more the
students read, the better reading ability they will have. By reading a lot, students have more
opportunities to study language aspects, namely grammar, vocabulary, punctuation, and get the
way to construct sentences, paragraphs and texts. It means that when the students read, they do
not only improve their reading skill but also increase their understanding of language aspects
(Mukminin et al., 2018; Nazurty et al, 2019).

Second, when | applied Cloze Strategy in the experimental group, most of students felt
confused about the implementation of the strategy. After explaining the procedure of the
strategy, the students felt interested in that strategy. According to Raymond (2002), this Cloze
Strategy is incredibly useful in reading instruction because it can be easily conducted by every
teacher and it can also provide valuable reading comprehension information. Moreover, based on
my research, the Cloze Strategy helped the students determine how much they knew about the
content before reading and how much they have learned after reading. In line with this, Chatel
(2011) states that the lessons that use the Cloze procedure can help teachers to expand their
students’ use of language structure, meanings, and background knowledge to predict unknown or
unfamiliar words. Third, the result of the mean score of students’ post test scores in
experimental group was 72.1951 meanwhile the in the control group was 62.8125. Then, the
maximum score in experimental group was 87.50 meanwhile in the control group was 80.00. In
other words, it can be seen that Cloze Strategy is one of appropriate strategies to teach reading
comprehension skill. The results of this study was in line with the study conducted by Mintz
(2009) who found that the students’ scores after they were treated by using Cloze procedure was
higher than the scores of the students who were taught by using GIST strategy at SMA Negeri |
Depok.

Fourth, the result of independent t-test showed that the p-output was 0.000 and the t-value
was 5.358. Since the p-output was lower than 0.05 level and the t-value was higher than critical
value of t-table (1.9905), it can be stated that there was a significant difference on students’
reading comprehension achievement taught by using Cloze strategy compared to those who were
taught by using the strategy that was usually used by the teacher at the school. Finally, the
teacher at the school just explained the text with traditional teaching method. A study conducted
by Moenly (2009) found that one of the main reasons why students were unmotivated were
53
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caused by boredom where 66% of students were indicated to be bored in the class in every
meeting. It happened because the students did not find interesting materials in the classroom and
only listened to uninteresting lectures. Then, the students were difficult to comprehend the texts
because the teacher just gave instructions to read aloud the texts, to let the students find the
difficult words and translate those words together, to ask the students to translate the whole text,
to ask the students to conclude the texts and to ask the students to do the exercises individually.

Conclusion

Based on the results of the study, it can be concluded that there was a significant
difference on students’ reading comprehension achievement of the group of students who were
taught by using Cloze reading strategy compared to those who were taught by using the strategy
that was usually used by the teacher at the school.
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